   Reading with Power:  Grade 5
   Reading Unit 1
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	Unit Title:  Reading with Power
	Duration:  4 weeks

	Concepts:

1. Readers learn skills for reading with power.  
2. Readers learn strategies for reading with deep comprehension.
3. Readers learn ways to respond to their reading with depth in literary conversations.

	Materials to be provided by the teacher:
1. District reading assessment
2. Table baskets that include books of assorted levels, topics, and genres for each table
3. Chart paper for class charts
4. Pocket folders with blank reading logs for each student

5. Reader’s notebooks
6. Sticky notes
7. Post-it flags (optional)

	Professional Resources:
1. Units of Study for Teaching Reading: A Curriculum for the Reading Workshop, Grades 3-5, Constructing Curriculum:  Alternate Units of Study, Mary Ehrenworth, Hareem Atif Khan, and Julia Mooney, Heinemann, 2010.  
2. A Curricular Plan for the Reading Workshop, Grade 5, 2011/2012, Lucy Calkins, Heinemann, 2011.
3. Teaching with Intention:  Defining Beliefs, Aligning Practice, Taking Action, Debbie Miller, Stenhouse, 2008.
4. Lessons in Comprehension:  Explicit Instruction in the Reading Workshop, Frank Serafini
Conferring with Readers:  Supporting Each Student’s Growth & Independence, Jennifer Serravallo & Gravity Goldberg, Heinemann, 2007.
5. Grades 3-6, Still Learning to Read:  Teaching Students in Grades 3-6, Franki Sibberson and Karen Szymusiak, Stenhouse, 2003.

	Materials to be produced by the teacher: 

1. Class charts:
· I am in charge of reading when I …

· Making Wise Book Choices

· Strategies for Problem-Solving Confusing Texts 
· Tips for Reading Aloud
2. Enlarged copies of the following class charts:

· Ways to Retell a Story
3. Individual copies of the following for each student:

· Reading Survey

· My Daily Reading Log

· Conferring Checklist:  Reading with Power 
	Mentor Texts:
1. Edward’s Eyes, Patricia MacLachlan 
2. Stevie, John Steptoe
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Please read these notes before beginning this unit as they provide integral information 
for completing this unit with success.
Introduction:
This unit is designed for teachers and students who have had experience with reading workshop in prior years.  The unit encourages students to create personal reading goals and to read increasingly complex books with depth and independence.  If students are new to workshop, use the fourth grade unit, Reading Matters, instead.  
Assessment:

1. Administer your district’s reading assessments at the beginning of the year to assess your students’ reading levels, behaviors, and interests.  Use this information as a starting point to monitor your students’ progress across the year.  

2. Use the Conferring Checklist:  Reading with Power throughout this unit to informally assess your students.

Resources and Materials: 
1. One of the goals of this unit is to make sure that students are reading books that are “just-right” for them so they will find reading enjoyable.  To reach this goal, teachers need to provide students with the following:

2. The opportunity to choose their own books

3. Books that are easy enough so that students can read them independently

4. A classroom of readers who promote and discuss books with enthusiasm

5. Encouragement to read more challenging books with support

6. Begin this unit of study by arranging some of the books in your library into table baskets with an assortment of levels, genres, and topics.  Keep in mind that part of this unit focuses on fiction texts, so you will want to include mostly fiction texts in your table baskets.  Books can be sorted into baskets according to genre, author, old favorites, award-winners, series books, sports books, etc.  You might want to level a portion of your books and identify them by level using colored dots.  Include these books in the baskets.  Students who like mysteries, for example, can look through the mystery basket to find a mystery that is at their reading level.

7. Reading aloud every day is essential.  It is important that teachers read aloud from a wide range of genres throughout the day and all subject areas.  To be effective, teachers will want to read the upcoming section of the read-aloud ahead of time, demonstrating through think-alouds how they are thinking about the text.  The text might be used to demonstrate a new reading strategy or apply a familiar one in a new way.

8. One suggestion for reading aloud in this unit is that teachers read one or two chapters of the book Edward’s Eyes each day.  This read-aloud could occur at any time of the day – not necessarily at the beginning of each reading workshop session.  Many sessions in this unit will refer back to the text and provide opportunities to demonstrate the reading strategies that are a part of this unit.  Teachers will refer back to this text again in Unit 2.  Feel free to substitute another rich text at your discretion. 

9. It is also recommended that you read the first page or two from many of the books in your own classroom collection (especially from your table baskets) throughout the day as well.  Tell a little about the characters or about the problem in the story to introduce these books to your students.  You will want students to become familiar with the books that are available to them to create interest and curiosity in these books when they see them in their table baskets. 

10. Maintaining a daily reading log for reading at school and reading at home is essential to promote reading growth.  The log should include the title, author, level of difficulty, the number of minutes reading, and the numbers of pages read.  Including the level is important so that teachers can determine whether the volume of reading is appropriate.  Logs are not places for responding to reading or summarizing.  They are simply records of time spent reading and volume of reading accomplished.  Accountability occurs when reading logs and books being read are out on the table every day during reading time.  Refer to students’ reading logs every day in conferences.  As the school year progresses, have students continue to analyze their reading logs at the end of each unit in order to find patterns and set new goals in their reading habits.  It takes 20 days to create a habit.  You want your class to get in the habit of reading and logging what they read.  

11. Students will use sticky notes almost every day and should have easy access to them.  You might put sticky notes on your supply list or indicate in your weekly parent notes that contributions for the classroom would be appreciated. 

12. Provide students with composition books for use as reader’s notebooks, or have them bring their own from home.  Allow them time to personalize their notebooks at home or at school.  You might want to have students divide their notebooks with tabs to mark sections such as reading response, strategies, observations, reflections, etc.             

Best Practice:

1. You will want to be clear about the routines and the expectations for reading workshop.  Teach students routines and procedures for the use of supplies (i.e., gather table baskets at the start of reading workshop), ongoing work (i.e., read the whole time), questions (i.e., don’t interrupt the teacher during conferring), behaviors during reading workshop (i.e., have your book on your desk), roles in a discussion (i.e., look at the speaker), systems (i.e., checking out books), room arrangement (i.e., meeting area), atmosphere (i.e., trusting and caring), emergencies (when it is okay to use the restroom), etc.

2. When you confer with readers, you will want to observe them as they read, compliment them on something that you notice they are doing as readers, and teach one new skill, strategy, or tip to help them grow as readers.  You might ask students to tell you about how reading is going for them.  You will want to learn if they are following the story, putting the pieces together, problem-solving when they don’t understand, etc.      

3. Partnerships are important to success in reading.  Comprehension improves significantly when students talk about their books with others, even briefly.  In partnerships, students have opportunities to build on others’ ideas and to express their own ideas.  By fifth grade, students should be given the opportunity to choose their own reading partners.  They may have learned from past years how important it is to have a strong reading partner.  Sometimes friendships work in reading partnerships, and sometimes they don’t.  Students need to learn how to make partnerships with friends work.  It would be ideal if both partners read the same books, progressing through the book together.  This is especially true of the most at-risk readers who will benefit as they problem-solve together and share reading goals.  However, partners can also take turns reading the same book.  This unit begins with students in temporary partnerships until beginning-of-the-year assessments are complete and the teacher has a chance to consider level, personalities, and interests when assigning permanent partnerships.  Once partnerships are established, reading partners will meet to talk about their books at the end of almost every session.
4. In each session students are asked to read for a certain length of time during independent reading time.  Students read for 20 minutes at the beginning of the unit and gradually increase their reading time to 30 minutes by the end of this unit.  You might want to adjust these times to suit your schedule. 

5. It is appropriate that, in addition to conferring with readers, you meet with small groups during independent reading time.  Guided reading and strategy lessons are described on one of the following pages (from www.scholastic.com).     

6. Create permanent classroom class charts by adding new strategies as you go.  If you choose to use a document camera to share the class charts from this unit, also create classroom class charts so students can refer to them later.  

7. Spend more than one day per session as needed in your classroom.  Remember that all teachers and classes are different, and you will want to make adjustments to the sessions, to the sequence of the sessions, and to the number of days you spend on a session as necessary.  

Other:

1. A special thank you goes out to all authors of professional resources cited in this unit for their insights and ideas. 



Overview of Sessions – Teaching and Learning Points Aligned with the Common Core
Concept:  Readers learn skills for reading with power.  

 CCSS: RL.5.1, RL.5.2, RL.5.3, RL.5.6, RL.5.9, SL.5.1, SL.5.1a, SL.5.1d, RF.5.4a
Session 1:  Readers learn ways to take charge of their reading.
CCSS: RL.5.2, RL.5.3, RF.5.4a, SL.5.1

Session 2:  Readers make inferences by paying attention to the details in stories.
CCSS:  RL.5.1, RL.5.2, RL.5.3, RL.5.6, SL.5.1, SL.5.1d

Session 3:  Readers monitor their reading by maintaining and analyzing reading logs.   
CCSS:  RF.5.4a, SL.5.1

Session 4:  Readers make wise book choices.
CCSS:  RL.5.9, RF.5.4a, SL.5.1

Concept:  Readers learn strategies for reading with deep comprehension.
CCSS: RL.5.1, RL.5.2, RL.5.3, RL.5.5, SL.5.1, SL.5.1a, SL.5.1d, SL.5.2 

Session 5:  Readers retell/recount a story so they can talk about it with others.

CCSS:  RL.5.1, RL.5.2, SL.5.1, SL.5.1a, SL.5.1d, SL.5.2

Session 6:  Readers learn that books have a text and a subtext.
CCSS:  RL.5.1, RL.5.2, RL.5.3, SL.5.1, SL.5.1a, SL.5.1d

Session 7:  Readers imagine the scenes in a story.
CCSS:  RL.5.1, SL.5.1, RL.5.2, RL.5.3, SL.5.1a, SL.5.1d, SL.5.2

Session 8:  Readers imagine what happens between the scenes in a story.
CCSS:  RL.5.1, SL.5.1, RL.5.5, SL.5.1a, SL.5.1d, SL.5.2

Session 9:  Readers make references to earlier parts of a story.
CCSS:  RL.5.1, RL.5.3, RL.5.5, SL.5.1, SL.5.1a, SL.5.1d

Session 10:  Readers use a repertoire of strategies to problem-solve confusing texts.

CCSS:  RL.5.2, RL.5.3, RL.5.5, SL.5.1

Concept:  Readers learn ways to respond to their reading with depth in literary conversations.
CCSS:  RL.5.1, RL.5.2, RL.5.3, RL.5.5, RL5.9, RF.5.4b, SL.5.1, SL.5.1a, SL.5.1c, SL.5.1d, L.5.3

Session 11:  Readers respond thoughtfully to their books in writing.
CCSS:  RL.5.1, RL.5.2, RL.5.6, SL.5.1a, SL.5.1d


Session 12:  Readers discuss books in literary conversations with enthusiasm and insight.
CCSS:  RL.5.1, RL.5.2, RL.5.5, RL.5.6, SL.5.1, SL.5.1a, SL.5.1c, SL.5.1d

Session 13:  Readers make allusions by making deep connections to other familiar books.
CCSS:  RL.5.1, RL.5.2, RL.5.3, RL.5.9, SL.5.1, SL.5.1a, SL.5.1d

Session 14:  Readers read aloud with power and expression.
CCSS:  RL.5.1, RL.5.2, RL.5.6, RF.5.4b, SL.5.1, SL.5.1a, SL.5.1d 


Session 15:  Readers reflect on their reading and make new goals for themselves as readers.
CCSS:  RL.5.10, SL.5.1

Session 16:  Readers celebrate their growing accomplishments as readers.
CCSS:  RL.5.1, RL.5.2, RL.5.6, RF.5.4b, SL.5.1, SL.5.1d, L.5.3


Reading Assessment 

Beginning-of-the-Year Assessment:

Assess students’ reading during the first month of school using whatever assessment tools your district requires.  Assessments that include graded word lists and graded passages help you determine the general level of text difficulty that a student is able to read with ease and comprehension.  Also analyze your students’ reading behaviors and determine their rate of reading.  A system of tracking readers’ progress along a gradient of text difficulty will enable you to monitor your students’ growth as readers throughout the year.  The language you use around students when talking about their reading levels can affect how they see themselves as readers.  When you have determined their reading levels, you can direct them to texts at their level of difficulty, whether these leveled texts are mixed in with the table baskets or elsewhere in your classroom.  

Additionally, you can learn a lot about your students as readers by administering a reading survey, either as a whole class or individually.  One is included following this page.     
Ongoing Formative Assessment:
Teachers will want to informally assess students during independent reading to monitor their all-around growth as readers.  Assess students who are reading below grade level more often using the district assessment.  The results of these ongoing assessments will help guide your instruction.  Some students will benefit from guided reading or strategy groups to develop their reading skills and strategies.     

End-of-the-Year Summative Assessment:

Teachers will assess students’ reading at the end of the year using the district assessment to determine their growth in reading across the year.  
Reading Text Level Correlation Chart

	Grade Level
	Basal Equivalent
	Fountas and Pinnell
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	ATOS (AR)
	Reading A-Z
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	Pre-primer 1
	C
	3
	
	C

	Grade 1
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	D
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	E
	8
	
	E

	
	Primer
	F
	10
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	12
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	Grade 1
	H
	14
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	Grade 2
	Grade 2
	J
	18
	2.0 to 2.9
	J/K

	
	
	K
	20
	
	L

	
	
	L
	24
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	M/N
	28
	
	O/P

	Grade 3
	Grade 3
	N
	30
	3.0 to 3.9
	Q/R

	
	
	O
	34
	
	S

	
	
	P/Q
	38
	
	T

	Grade 4
	Grade 4
	Q/R/S/T
	40
	4.0 to 4.9
	U/V/W/X/Y

	Grade 5
	Grade 5
	T/U/V/W
	44/50
	5.0 to 5.9
	Z

	Grade 6
	Grade 6
	W/X/Y
	60
	6.0 to 6.9
	

	Grade 7
	Grade 7
	Z
	70
	7.0 to 7.9
	

	Grade 8
	Grade 8
	Z
	80
	8.0 to 8.9
	


Guided Reading vs. Strategy Lessons
	
	Guided Reading
	Strategy Lesson

	Before Reading
	Type of Book:

· Unfamiliar text that is one level above the students’ independent reading level
· All children have the same book

Children in Group:
· Short term, transient, ability groups

Book Introduction:

· Teacher gives overview of the text: title, setting, plot, tricky words or text features, picture walk
· Take the children to particular pages that might pose some difficulty


	Type of Book:

· Can be a familiar text

· Children may have different texts since they need a book that is at or even below their independent reading level

Children in Group:

· May contain children from different reading levels who struggle with the same skill

Book Introduction:

· May not be a book introduction if students are rereading a familiar text to practice the strategy being taught

Naming the Strategy:

· Lesson always begins with teacher naming the strategy, briefly demonstrating the strategy, and then inviting students to try it out

· Strategy Lessons resemble minilessons



	During Reading
	First Reading:

· All students have their own text, read the text quietly and simultaneously, and usually in its entirety

· Teacher may ask certain students to whisper read so that she can listen in and even probe for comprehension 

Rereading:

· If a child finishes the text early, he or she rereads it or rereads a favorite page


	First Reading:

· All students have their own text, read the text quietly and simultaneously, 

· Teacher observes the students using the strategy

Rereading:

·  If necessary, students are encouraged to reread their text to practice the strategy so that the teacher has time to coach all readers in the group



	After Reading
	Teaching Point:

· Occurs at the end of the lesson based on teacher’s observations of a “tricky part”

· Teacher may use a white board or magnetic letters, but there tends not to be many accompanying teaching materials
	Teaching Point:

· Teacher makes one more teaching point based on what she observes during the students’ reading of the text
· Subsequent strategy lessons build upon this day’s strategy lesson just as minilessons build upon one another




Name_________________________________________Date___________
Reading Survey

1.  How do you feel about reading?

2.  How do you feel about yourself as a reader?

3.  What do you think is the most difficult part about reading?
4.  What kinds of books do you like to read?
Reading Survey, page 2
5.  How do you choose a book?

6.  What books did you read over the summer?

7.  What are the titles of some of the books you really have enjoyed reading?

8.  What are your goals as a reader?  
	Session 1

	Concept 
	Readers learn skills for reading with power.  

	Teaching Point
	Readers learn ways to take charge of their reading.


	References 
	Materials

	· Edward’s Eyes, by Patricia MacLachan

	· Table baskets of books that include assorted levels, topics, and genres for each table
· Chart paper for class chart:
· I am in charge of reading when I …
· Sticky notes


	Notes
	· Assign temporary partnerships for the first couple of weeks of school until you have observed and assessed students so you can make informed decisions about more permanent partner assignments later in this unit.  This will also give students time to explore various pairings if you decide to let students choose their own permanent partnerships in a few days.  You might have students just turn and talk to someone next to them or have students partner up with a student who sits next to them for these first couple of weeks.     

· Begin reading the chapter book Edward’s Eyes, by Patricia MacLachlan.  Read one or two chapters aloud each day.   Read aloud the blurb, the prologue, and chapter 1 today.  Note what you know about the characters so far and who the narrator is.  Note changes in setting in relationship to time.  The pieces of the story gradually fall into place.  You will be referring back to this story in Unit 2 as students develop theories about characters.    

	Introduction
	Readers, whenever we want to really become more powerful at something, we make decisions about ways to improve.  We work harder and more independently to achieve our goals.  

This year, we’re going to work together and learn ways to read with more power.  Today I want to begin to teach you ways in which we can take charge of our reading so that we will be able to read with more power.      

	Demonstration
	· Provide an example of a time when you worked hard to get better at something and what you did to become better at it.  When you made a decision to improve, you took charge of this skill.  
· Explain that it is important for all readers to take charge of their reading.  Begin a class chart:
· I am in charge of my reading when I …
· think deeply about what I am reading
· spend extra time reading instead of playing a video game

· share a book with a friend

	Guided Practice
	· Explain that students will want to take charge of their own reading.  Have students think about times they worked hard to get better at something (dance, skate-boarding, baseball, etc.) and consider what they did to improve.
· Have partnerships turn and share their ideas.

· Have two or three students share their ideas with the class.  Turn their ideas into statements that can be added to the class chart (choose my own books, make a quiet place for reading, find a special spot for reading, read a great book, have a stack of books to read next, read books in a series). 

	Recap
	So readers, starting today think of yourself as a reader who is taking charge of your own reading so you can become more powerful.  Put all your effort into taking charge of your reading.  Whenever you need a reminder, look up at the chart to see the things that you and your classmates suggested and think about what works for you as a reader.  Today you will find books in table baskets at your tables.  Make sure that you choose books that make you feel powerful as a reader.  

	Independent Practice
	· Conduct individual student conferences to observe how students are taking charge of their reading.

	Mid-Workshop

Teaching Point
	· After 15 minutes of reading time, share one or two examples of how students are taking charge of their reading with the class.
· Have students continue reading for another 10 minutes.
· At the end of independent reading time, have students mark the pages where they stopped reading and keep these books in their desks. 

	Partnerships
	· Convene students in the meeting area.

· Have students turn to a partner and talk about what makes reading the best it can be for them.  

· Have two or three more students share with the class and turn their ideas into statements that you can add to the class chart.  

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers learn ways to take charge of their reading.


	Session 2

	Concept 
	Readers learn skills for reading with power.  

	Teaching Point
	Readers make inferences by paying attention to the details in stories. 


	References 
	Materials

	· Edward’s Eyes, by Patricia MacLachlan
· Stevie, John Steptoe
	· Table baskets of books that include assorted levels and topics/genres for each table
· Sticky notes


	Note
	· Read aloud chapters 2 and 3 from Edward’s Eyes.

	Introduction
	Readers, today I want to compare reading with being at a sporting event, such as hockey.  When a people who know a lot about hockey watch a game, they pay close attention to the details because they understand the game.  They know more, expect more, and see more than others who only know a little about the game.  Just as a hockey game is more interesting to an expert, reading is more interesting to an expert reader, who is alert to the small details that a less experienced reader might miss.  Today I want to teach you that powerful readers pay attention to the details in stories so they can make inferences about what is happening.    

	Demonstration
	· Explain that you are going to read aloud the first part of a story and pay close attention to the details in the story.  Think aloud how you will first get to know the characters in the story, so you will want to be really alert for details that give information about them. 
· Read aloud a few pages of Stevie.  Think aloud about what you are learning about Stevie and describe how a narrator’s point of view influences how events are described.  Continue reading a few pages.  Think aloud about the problem that Robert is making for himself and how he responds to this challenge.  Refer to the details and quote accurately what the text says as you make inferences about Robert and Stevie.  Record on a sticky note an inference that you have about the story.

	Guided Practice
	· Explain that students will have a chance to pay attention to the details and use the details to make inferences as they listen to the next few pages in the story.  
· Read aloud, and then stop and have students turn and talk to someone about what they are inferring from this part of the story.   

· Continue reading through the end of the story.  Remind students that powerful stories have characters that change.   Have partnerships turn and discuss what they infer about how Robert changes and implication of these changes.  

· Name what you heard partners saying in a way that is transferable to another book.   

	Recap
	Readers, today we paid close attention to the details and used those details to make inferences about the story.  We read like expert readers.  Remember when you read today, that all good stories deserve this kind of attention.  As we become even more expert readers this year, stories will become even more interesting and reading will become even more exciting.  When you come to a part in your story today where you find yourself making an inference, stop and record your thought on a sticky note and leave it on the page in your book.  

	Independent Practice
	·  Conduct individual student conferences to encourage students to pay close attention to the details in their stories and make inferences.

	Mid-Workshop Teaching Point
	· After 15 minutes of reading time, share one or two examples of how students are using details to make inferences.
· Have students continue reading for another 10 minutes.
· At the end of independent reading time, have students mark the pages where they stopped reading.

	Partnerships
	· Have partnerships turn and talk about how they noticed details in their stories today and what they inferred about the characters and the problems in their stories.  Have them refer back to the text and quote accurately what the text says as they make inferences from the text. 

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers make inferences by paying attention to the details in stories.


	Session 3

	Concept 
	Readers learn skills for reading with power.  

	Teaching Point
	Readers monitor their reading by maintaining and analyzing reading logs.   


	References 
	Materials

	· Edward’s Eyes, by Patricia MacLachlan

	· Table baskets of books that include assorted levels and topics/genres for each table
· Pocket folders with blank reading logs
· Sticky notes


	Notes
	· Read aloud chapter 4 from Edward’s Eyes.
· Prepare two reading logs that represent your own reading over the past two weeks.  The first one indicates that reading went well.  It should document reading times at night and in the morning, long and short periods of time reading, high rate and volume, steady progress through books.  The second log should have fewer time periods, always reading for short amounts of time, slow rate and volume, not finishing books.  If possible, enlarge copies of these reading logs or make copies to distribute to the students. 
· You might want to post your own genre code for students, or add it to the bottom of the reading log that is provided.

	Introduction
	Readers, whenever we want to become better at something, it is important that we keep track of data that helps us measure our progress and success.  Athletes keep track of their distance and times so they can check on their progress.  Readers need to keep track of their reading, too.  When readers keep track of the kinds of books they are reading, how much time they are reading, and how many pages they are reading, they can monitor their progress and success.  Today I want to teach you that powerful readers monitor their reading by maintaining and analyzing reading logs.     

	Demonstration
	· Share your first reading log and analyze the kinds and amounts of reading you did and how you read a lot because you read the kinds of books that kept you up at night.  Notice your reading volume, state conclusions about your reading habits, and infer patterns of your reading.  Have some of the books you read available to show the class.

· Review some of the things you noticed about yourself as a reader with the class.

	Guided Practice
	· Share your second reading log with the class.  

· Have partnerships turn and discuss with what they notice about how reading is going for you on this week’s reading log.  
· Have two or three students share their ideas with the class. 
· Explain that all readers can vary in their success as readers, and our reading logs will help us keep track of how reading is going and what kinds of books seem to help us more.  
· Distribute a pocket folder with a few daily reading logs to each student and demonstrate how quick and easy it is to record the information necessary to help them keep track of their reading.

	Recap
	Readers, today you learned how to maintain and analyze reading logs to monitor your reading.  Before you begin reading, record the information about your book on your reading logs.  Each day, we will keep track of our reading at home and at school.  Each week, we will have time to reflect on our reading by studying our reading logs to help us improve our reading lives.   Today, record the date, title, author, home or school, start page, level, and genre on your reading logs.  (Wait until everyone is finished, and then tell them the start time to record on their reading logs.)

	Independent Practice
	· Conduct individual student conferences to observe what students are doing as readers.

· Have students stop reading after 25 minutes of uninterrupted reading time and record the end time on their reading logs.  Have them calculate the number of pages and number of minutes they have been reading.  Students will take on the responsibility of completing their reading logs from now on.  If students keep their reading logs out and on their desks, it will be easy for you to monitor their daily reading habits

	Partnerships
	· Have partnerships turn and talk about the reading they did today and share their reading logs.

	Lesson Closure

	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers monitor their reading by maintaining and analyzing reading logs.   

	Note
	· Begin having students carry their pocket folders with the book they read today tucked inside for reading at home.  Have them record their reading at home on the next line of their daily reading logs.  
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	Session 4

	Concept
	Readers learn skills for reading with power.  

	Teaching Point
	Readers make wise book choices.


	References
	Materials

	· Edward’s Eyes, by Patricia MacLachlan
	· Chart paper for class chart:
· Making Wise Book Choices


	Notes
	· Read chapter 5 from Edward’s Eyes.
· Prepare a stack of books to use for the demonstration portion of this session.

	Introduction

	Readers, we already know that it is important to choose books that are at a level that helps us take charge of our reading.  But there are many things that go into making wise book choices.  Today, I want to teach you that one way to make wise choices about what to read is to think carefully about books before you make decisions.

	Demonstration
	· Introduce students to the classroom library, system of organization, and check-out procedures.  Explain that students will be choosing books not only from table baskets, but also from the classroom library today.  

· Demonstrate how you think carefully about books to help you make wise choices about what to read.  You want to find books that you are passionate about.  Look through a stack of books, or choose from the classroom library, and think aloud how you make your own wise book choices in the following ways:
· Choose one book and comment on what you know about how the author writes and what s/he writes about.  You might find a list of other books the author has written and talk about whether or not you liked them.  This will help you decide whether or not to read another book by the same author.

· Choose another book and comment about what you know about books in a series.  Some series are easy to recognize because all the covers look the same.  Other series are more difficult to recognize, and you have to do a little more research.  You might decide to begin a series that piques your curiosity or continue reading books in a series that you have already discovered and have fallen in love with.
· Choose another book that is a genre that you enjoy.  Talk about what you know about the genre and why you like it.  Read the blurb on the back to find out if this book looks like it might be one you can’t put down.
· Begin a class chart, Making Wise Book Choices, and record your own ideas.  

	Guided Practice
	· Have students turn and talk with a partner about way they make wise book choices.

· Have two or three student volunteers share their ideas and add them to the class chart.  

	Recap
	Readers, today you will use the tips that you learned about making wise book choices to choose books that help you take charge of your reading.  Everyone needs to have books ‘on deck.’  We should always have two or three books ready to read next so we don’t waste a lot of time looking for books when we could be reading.  Remember to think carefully about the tips for making wise book choices.  This is a good time to make sure you are in books you can read easily.  Remember to complete your reading log for today’s reading.    

	Independent Practice
	· Conduct individual student conferences to observe how students are making wise book choices.  Comment loud enough for others to hear about the wise choices some students are making. 
· Have students stop reading when reading time is over and record their reading on their daily reading logs. 

	Partnerships
	· Have partnerships turn and talk about how they made wise books choices today.

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers make wise book choices.


	Session 5

	Concept
	Readers learn strategies for reading with deep comprehension.

	Teaching Point
	Readers retell/recount a story so they can talk about it with others.


	References
	Materials

	· Edward’s Eyes, by Patricia MacLachlan
· Stevie, John Steptoe
	· Chart paper for class chart


	Notes
	· Read aloud chapters 6 and 7 from Edward’s Eyes.
· The term retell is widely used by teachers today; however the CCSS refers to the term recount in the same way.  One distinction is that the term retell is used when ‘retelling’ a story and the term recount is used when ‘retelling’ an experience.  Nevertheless, these terms are often used interchangeably.   The term retell will be used in this unit.  
· Two methods of retelling are introduced in this session.  You might prefer to introduce these methods in two different sessions, or choose one method over the other.     

	Introduction
	Readers, I have noticed that when you talk about movies or television shows, you have different ways of retelling.  Sometimes you retell the big events, and other times you zoom in on certain characters and tell what they want or what gets in the way.  Today I want to teach you that we can do the same thing when we read books.  We can have different methods of retelling.  We can think of this as a choice we are making – which is the best way to share a story with others.  

	Demonstration
	· Explain that one way of retelling a story is to start at the very beginning of the story and do a sequential retelling.  Introduce the class chart, Steps for Retelling. 
· Explain that the characters, setting (where and when), conflict (problem/goal), resolution (solution), and ending are called story elements and are part of a story’s structure.   

· Demonstrate by retelling the story Stevie.
· Refer back to the class chart to review the steps in a retelling.
· Explain that another way of retelling a story is to use a summary retelling.  Use the following as an example of a summary retelling from Stone Fox:
Robert wanted Stevie to stop coming over to his house because things were different with Stevie there, but he came every day.  So Robert complained about him all the time, and then he learned that Stevie wasn’t going to be coming back any more.  In the end, Robert missed Stevie and remembered all the good times they had together.  People who read this book learn about the power of perspective.    
· Explain that readers retell stories to help them see the story as a whole and to start them thinking more deeply about the characters and events.          

	Guided Practice
	· Have students refer to the class chart as they take turns retelling Edward’s Eyes up to the point that you have read in the story in their partnerships.  Explain that a sequential retelling works best when the reader hasn’t finished the story. 

· Have a student volunteer share their retelling with the class.

	Recap
	Readers, today you will continue reading from where you left off in your books.  After you read, you will be meeting with your reading partners to retell your stories up to the part where you stopped reading.  Some of you might have recently finished reading a book.  Decide whether you will retell using a sequential retelling or a summary retelling.  Then partners can share how they felt and what they thought about the events so far in the book.  Remember to listen carefully to your partners.  Your conversations are not one-way talks. Both of you need to share. 

	Independent Practice
	· Conduct individual student conferences to make sure students choose one of the two ways to effectively retell their stories.
· After students have been reading for a total of 25 minutes, have them record their reading on their daily reading logs.

	Partnerships
	· Have students take one or two minutes to think about their stories and decide which way they will retell them to their reading partners.

· Have partners take turns retelling their stories.

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers retell/recount a story so they can talk about it with others.



	Session 6

	Concept
	Readers learn strategies for reading with deep comprehension.

	Teaching Point
	Readers learn that books have a text and a subtext.


	References
	Materials

	· Edward’s Eyes, Patricia MacLachlan
	


	Note
	· Read aloud chapters 8 and 9 from Edward’s Eyes.

	Introduction
	Readers, if we think about two people – one who is an expert and one who is a beginner – who are watching a sporting event, we might realize that even when the event might seem boring to the beginner, the expert is getting a lot more out of watching the game.  The expert is noticing many subtle aspects of the game that make it interesting and exciting.  He enjoys the game much more than someone who is just paying attention to the score and the obvious moves in the game.  This is very much like reading.  Books have a text and a subtext, and powerful readers read both, so they get a lot more out to the books they are reading.      

	Demonstration
	· Explain that the text of a story is what happens – what the words say.  The subtext is what those words suggest or imply – the secrets of the story.  This is often referred to as inferring.  Powerful readers read for the text but also for the subtext – for the subtle and secret meanings hidden between the lines.  
· Explain that one way to lift our reading to the next level is to concentrate on reading for subtext as well as for text.  Powerful readers work hard to read between the lines, to imagine what the details suggest, or imply, about the characters or the setting.  
· Demonstrate how you read for subtext by reading between the lines and thinking hard about the details of the characters in the book, Edward’s Eyes.  Read page 5 and to the end of the paragraph that ends with “They look at me then” on page 6.  Create a subtext every few lines as you read aloud and think aloud, as follows: 
· The narrator clearly has this incredible love for Edward.  
· There is something amazing about Edward.

· The author writes poetically, expressively.

· The narrator is almost haunted by these early memories of Edward.

· Even at three years old, the narrator is perceptive, can read people’s faces.

· Sola, the narrator’s sister, seems uninterested in another baby.

· Will likes to read and seems to live in his own imagination.

· Explain that when you work hard to read between the lines, you are reading a different story, a more intriguing one, where every detail has implications.  You are building up the meaning as you create this subtext from the words the author gives you.  

	Guided Practice
	· Explain that you will continue to read, and this time students will listen for the subtext of the story.  Continue reading on page 6. 

· Have partnerships discuss the subtle and secret meanings of the subtext.  

· Name what you heard partners saying in a way that is transferable to another book.   

	Recap
	Readers, as the books you read get more complicated, they demand an imaginative reader, a reader who works hard to read between the lines.  Eventually this kind of reading becomes automatic.  You want to be the kind of readers who are reading between the lines, being alert to the details and creating a subtext, right from the first moment of the story.  You might want to go back and reread the first pages of the book you are reading or look really closely at the first pages of your next book, because often some of the secrets of a book are hidden there, waiting for you to discover them.  

	Independent Practice
	· Conduct individual student conferences to encourage students to read between the lines, creating a subtext.  
· After students have been reading for a total of 25 minutes, have them record their reading on their daily reading logs.

	Partnerships
	· Have students take one or two minutes to think about one place in their stories where they read between the lines, and get ready to share that part with their partners.  

· Have partners take turns sharing the text and the subtext of their stories.

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers learn that books have a text and a subtext.


	Session 7

	Concept
	Readers learn strategies for reading with deep comprehension.

	Teaching Point
	Readers imagine the scenes in a story.


	References
	Materials

	· Edward’s Eyes, Patricia MacLachlan
	· Reader’s notebooks


	Notes
	· Read aloud chapters 10 and 11 from Edward’s Eyes.
· See the Notes at the beginning of the unit about reader’s notebooks.
· Have students bring their reader’s notebooks to the meeting area.

	Introduction
	Readers, I want to tell you about one time when I saw a movie and the image stayed with me for a long time (share an experience).   I will never forget that image.  Thumbs up if you can think of an image that you loved in a movie.  Readers, this can happen with books, too.  Sometimes as you read, you might begin to see in your head the scene, with all the details.  It is as if you were right there – that is how detailed it is.  Often, those images, or pictures, will stay with you long after you finish reading.  Today I want to teach you that the kinds of books you are reading demand imaginative readers, readers who can imagine the scenes in the stories they are reading.

	Demonstration
	· Explain that one place in our books where we can really use our imaginations is when the action seems to slow down and we get a lot of details about the setting.  The story sometimes seems to want us to slow down and use our imaginations.  Read aloud starting from the third paragraph on page 27 and finish the paragraph on page 28. 
· Think aloud as you use your imagination to create even more details about the kind of day, warm and breezy, and the way that Maeve might have worked hard to pull the family together to this spot.  Explain how you are in the room in your imagination and how you can picture the tiny details and feel Maeve’s love. 
· Explain how the images you created will likely stay with you for a long time.  

	Guided Practice
	· Explain that you will continue to read, and this time students will listen for the details to help them imagine the scene.  Continue reading on page 28 through page 29.  

· Give students a minute for the images to sink in, and then turn and describe the scene to their partners. 
· Name what you heard partners saying in a way that is transferable to another book. 

	Recap
	Readers, when you use your imaginations to imagine the scenes in a story, you will really feel like you are in the story.  Long after you have finished the book, those images will stay with you.  Be extra alert to the parts of your book where the author is carefully describing a scene.  Perhaps you would like to mark some of those parts and describe them in your reader’s notebooks or tell your partners about them.  (You might have students record these images in the section, reading response, in their reader’s notebooks.)     

	Independent Practice
	· Conduct individual student conferences to encourage students to pay attention to the details to help them imagine the scenes in a story and to record these parts in their reader’s notebooks.  

· After students have been reading for a total of 25 minutes, have them record their reading on their daily reading logs.

	Partnerships
	· Have students take one or two minutes to think about one part in their stories where they imagined a scene in their stories and get ready to share that part with their partners.  

· Have partners take turns sharing their images.

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers imagine the scenes in a story.


	Session 8

	Concept
	Readers learn strategies for reading with deep comprehension.

	Teaching Point
	Readers imagine what happens between the scenes in a story.


	References
	Materials

	· Edward’s Eyes, Patricia MacLachlan
	


	Note
	· Read aloud chapter 12 from Edward’s Eyes.

	Introduction
	Readers, yesterday we used our imaginations to create images of the scenes in a story.  Today I want to teach to you that readers also imagine scenes that aren’t written in our books.  When authors move to a new setting or time, they want us to fill in the parts that are left untold.  As your books get longer and more complicated, there will often be longer gaps between chapters.  Sometimes years may pass or the setting will change.  Readers pay attention to when the time or place changes, and they imagine what happens between the scenes in the story.           

	Demonstration
	· Demonstrate how you pay attention to the details of time and place by rereading the end of chapter 4 aloud and thinking aloud where and when this is happening (at night, by the sea).  

· Begin reading chapter 5 aloud and think aloud where and when this part is happening (the next day, behind the barn).  

· Think aloud and fill in what might have happened in between those two scenes.   

	Guided Practice
	· Explain that you will read the end of chapter 5 and have students pay attention to the details of time and place.  Have partnerships turn and talk about these details.  
· Begin reading chapter 6 aloud and have students pay attention to the details of time and place.  Have partnerships turn and talk about the details and time and place.  Have them also fill in what might have happened in between those two scenes.

· Name what you heard partners saying in a way that is transferable to another book.  

	Recap
	Readers, remember to imagine what happens between the scenes in a story as you go off to read today.  Pay close attention to those moments in your books when the setting changes and you will have to fill in the missing scenes.  These changes do not only happen at the end of a chapter.  Sometimes you will see rows of stars or extra spaces that indicate a change in time or place.  Often you will see particular words that also indicate these kinds of changes and missing parts.  Pay attention as you read today, and use all the strategies that powerful readers use.

	Independent Practice
	· Conduct individual student conferences to encourage students to pay attention to the details of time and place and imagine what happens between the scenes in their stories.
· After students have been reading for a total of 25 minutes, have them record their reading on their daily reading logs.

	Partnerships
	· Have students take one or two minutes to think about one part where they noticed the details of time and place and imagined what happened between the scenes as they prepare to share with their partners.  

· Have partners take turns sharing their stories. 

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers imagine what happens between the scenes in a story.


	Session 9

	Concept
	Readers learn strategies for reading with deep comprehension.

	Teaching Point
	Readers make references to earlier parts of a story.


	References
	Materials

	· Edward’s Eyes, Patricia MacLachlan
	


	Notes
	· Read aloud chapter 13 from Edward’s Eyes.

	Introduction
	Readers, today I want to teach you that one way the stories you are reading will get more complicated is that there will be references to other parts of the book or to an earlier book in the series.  You need to work hard to understand the references and see the connections to other parts of the story.  Things that are said or that happen in one part of a story may refer back to parts that occurred earlier in the book or sometimes even in an earlier book in the series.  Today I want to teach you that readers often make references to earlier parts of a story as they read.

	Demonstration
	· Explain that sometimes authors make references explicit, or obvious.  They don’t expect you to be able to remember certain parts, and they make the references for you.  Other times authors expect you to make these connections on your own.  Sometimes they want you to make a connection the character doesn’t even make.  You are in charge of connecting the ideas of your book and fitting the chapters together.  It is interesting to read this way, making these complicated connections.  When you do this, you can read much more difficult stories.  The tension in a story comes because you are putting together many references that begin to make sense as the story progresses. 

· Demonstrate how you pause and recognize when there is some kind of reference that you don’t understand at first.  Read aloud starting with the last paragraph on page 34 and continue reading through the third paragraph on page 35 in Edward’s Eyes.  Think aloud your confusion about who Annabelle Lefty Lee is.  Explain that you have a choice.  You can be a reader who doesn’t want to work at reading, or you can be a reader who works hard to become a more expert reader and figure out how the parts of the story connect.  

· Think aloud how you ask yourself questions about who this character is.  Look at the sentences near where you were reading.  Then flip back a few pages and notice that is says on page 32 at the bottom of the page who Annabelle Lefty Lee is and what she did.  

	Guided Practice
	· Explain that you will read another section from Edward’s Eyes and students will have a chance to make connections to a reference.  Begin reading at the top of page 71 up to the last paragraph and have students listen for something that might not be clear. 

· Ask students if they know who Angela Garden is.  Have partnerships turn and talk about any previous mention of her name.  Have one or two students share their ideas.  

· Return to the last sentence on page 61 and read through page 63.  Have students turn and talk in partnerships about this reference and about the importance of making connections to earlier parts of a text. 
· Explain that students who recall the excitement of the ride that Edward and Jake took in a police car fully understand why Edward and Jake were laughing.    

· Name what you heard partners saying in a way that is transferable to another book.  

	Recap
	Readers, today we learned the importance of making references to earlier parts of a story when comprehension breaks down.   When you read today, remember to work hard at your reading, including reading between the lines, using your imagination, and now connecting parts of your story.  

	Independent Practice
	· Conduct individual student conferences to encourage students to use any of the strategies they have learned to use as powerful readers in the past few days.
· After students have been reading for a total of 25 minutes, have them record their reading on their daily reading logs.

	Partnerships
	· Have students take one or two minutes to think about how they plan to share their stories, including making references to earlier parts in their stories, as they prepare to meet with their partners.  

· Have partners take turns sharing their stories.

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers make references to earlier parts of a story when comprehension breaks down.


	Session 10

	Concept
	Readers learn strategies for reading with deep comprehension.

	Teaching Point
	Readers use a repertoire of strategies to problem-solve confusing texts.


	References
	Materials

	· Edward’s Eyes, Patricia MacLachlan
	· Chart paper for class chart:
· Strategies for Problem-Solving Confusing Texts


	Note
	· Read aloud chapters 14 and 15 from Edward’s Eyes.

	Introduction
	Readers, we have learned several strategies in the past few days that can help us read with deep comprehension.  Today I want to teach you that when a book gets more difficult, readers work even harder.  One way we do this is to use the repertoire of strategies we already know to problem solve confusing texts.  

	Demonstration
	· Explain that it is important to recognize when a book becomes confusing and then to figure out which of the strategies will help you as a reader. 
· Demonstrate how you tackle a confusing section with a read-aloud/think-aloud in the prologue of Edward’s Eyes.  Read it twice, trying to understand who the characters are and what is happening.  Record the names of the characters and anything you know about them (Edward and Jake are brothers, Jake is the narrator, Sabine is a baby, etc.)  Draw lines between the names when further connections are made and write questions about things that are still unclear.  Reread the blurb and think aloud any new insights. 
· Have partnerships turn and talk about the strategies they observed you using to help yourself when you were confused.  Have a few students share their responses.  
· Begin a class chart, Strategies for Problem-Solving Confusing Texts, and begin listing strategies you used.       

	Guided Practice
	· Ask students to turn and tell a partner the strategies they use when books become confusing.  
· Have several students share with the class and add these strategies to your list.

	Recap
	Readers, when you recognize that a book is getting confusing, or even when there is just one thing that confuses you, return to your books with determination and use the strategies you already know to problem-solve these confusing parts.  Remember that you now have several strategies you can try when you get to more difficult parts in your books.  Work hard to problem solve when you need to because you are becoming expert readers who help yourself when your reading gets complicated.    

	Independent Practice
	· Conduct individual student conferences to encourage students to work hard to understand the confusing parts in their books.
· After students have been reading for a total of 25 minutes, have them record their reading on their daily reading logs.

	Partnerships
	· Have students take one or two minutes to think about one part where they worked hard to understand a confusing part of their books as they prepare to share with their partners.  

· Have partners take turns sharing their stories. 

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers use a repertoire of strategies to problem-solve confusing texts.


	Session 11

	Concept
	Readers learn ways to respond to their reading with depth in literary conversations.

	Teaching Point
	Readers respond thoughtfully to their books in writing.


	References
	Materials

	· Edward’s Eyes, Patricia MacLachlan

	· Reader’s notebooks

· Sticky notes
· Post-it flags (optional)


	Notes
	· Read aloud chapter 16 from Edward’s Eyes.
· Bring your own independent reading book with sticky notes, notes recorded in the margins, Post-it flags (optional), and your reader’s notebook with responses to your book to the meeting area.

· Have students bring their independent reading books, reader’s notebooks, and a pencil to the meeting area.  

	Introduction
	Readers, today I want to teach you that not only do powerful readers respond to their books in conversations with others, they also use a variety of ways to respond to their books in writing.  We think carefully about how we might use different materials for our reading responses.  Sometimes we write a little because we want to remember our thinking.  Sometimes we write a lot to reflect and develop our thinking.  Either way, we make purposeful decisions about what to write and how much to write about the books we are reading.   

	Demonstration
	· Explain that there are several different ways to write in response to reading.  Share your own independent reading book with sticky notes, your reader’s notebook, a book of your own with notes recorded in the margins, and maybe even Post-it flags to note pages of interest.  Explain the use and purpose of each type of response:

· Writing in the margins is one way to respond to a text.  You have to own the book in order to do so.  You can also do this with copies of short stories.
· Post-it flags can be used to mark places you want to come back to later.  You don’t have room to write on them, so they just mark a page that you want to remember. 
· Sticky notes can be used to make a quick note to capture your thinking.  You can leave them in the book sticking out just a little.  You can also transfer some of them to your reader’s notebook when you want to develop your thinking.

· Reader’s notebooks can be used when you are developing an idea or a response to an idea from the story.  You can’t fit all your thoughts on one sticky note, so you use a notebook.  Your responses shouldn’t be pages and pages, just long enough to develop your thinking in preparation for discussion.   

· Demonstrate how you mark the top of page 8 in Edward’s Eyes with a Post-it flag because you want to pay close attention to parts that refer to Edward’s eyes.

· Demonstrate how you record a quick thought on a sticky note.  Read aloud the first three full paragraphs of page 13 of the book, Edward’s Eyes.  Think aloud about the part when Edward says what he might come back as after he dies, “A fish … I’ll be in the ocean.  I’ll come in and go out with the tides.”  Record your question, “What does he mean?” on a sticky note. 
· Demonstrate how you record a more lengthy response in your reader’s notebook.  Read aloud the first three full paragraphs on page 17 of the book, Edward’s Eyes.  Think aloud your thoughts about the significance of Edward’s eyes.  Record a few ideas in your reader’s notebook, reflecting on the references to Edward’s eyes so far in the story and any inferences you can make regarding this theme in the story.

· Explain that when we have just a little to write, sticky notes are small and quick and don’t interrupt our reading.  But sometimes we have a lot more to say, and then it makes sense to record our ideas in our notebooks where we have more room to develop our ideas.  

	Guided Practice
	· Have partnerships meet to reflect on the decisions they have been making about writing about their reading.  Have them look through their sticky notes and their reader’s notebooks and talk about how they have been responding to their reading.  Have students discuss ways they might improve their responses to be more thoughtful. 

· Name what you heard partners saying in a way that is transferable to another book.   

	Recap
	Readers, today you have learned that readers respond thoughtfully to their books in writing.  There are several ways to take notes about the books that you are reading.  When you make thoughtful, careful notes, this helps to prepare you for conversations with your partners about your books.  You might want to think with a pencil as you read.  Make your responses become more relevant from now on and use them to deepen your insights into the books you are reading.  

	Independent Practice
	· Conduct individual student conferences to encourage students to make thoughtful responses to their reading.

· After students have been reading for a total of 25 minutes, have them record their reading on their daily reading logs.

	Partnerships
	· Have students take one or two minutes to think about the notes they took and prepare to discuss their responses to their books with their partners.  

· Have partners take turns sharing. 

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers respond thoughtfully to their books in writing.


	Session 12

	Concept
	Readers learn ways to respond to their reading with depth in literary conversations.

	Teaching Point
	Readers discuss books in literary conversations with enthusiasm and insight.


	References
	Materials

	· Edward’s Eyes, Patricia MacLachlan
	


	Notes
	· Read aloud chapter 17 and the epilogue from Edward’s Eyes.
· Have students bring their independent reading books to the meeting area.  

	Introduction
	Readers, you are becoming more powerful readers every day.  You are reading more and thinking more about your reading.  In addition to being able to read with power, we need to be able to talk about books with the same power in which we read them.  Today I want to teach you that there are two things to keep in mind when you are discussing a book in literary conversations:  One is to talk about the book with enthusiasm and the other is to talk about the book with insight.

	Demonstration
	· Explain that you are going to demonstrate two different ways to start a conversation about the book, Edward’s Eyes.  Demonstrate as follows:

· Tell the story in a boring, unenthusiastic way (it’s really good, it’s sad, they play baseball, etc.) keeping your book and reader’s notebook in your lap.  Exaggerate your voice, your boredom, your lack of enthusiasm.  Debrief.
· Tell the story in an enthusiastic, insightful way (incredible story, narrator is Edward’s brother Jake who really loves and admires his brother, something magical about his family, never strikes out, you know almost from the start that he is going to die but you hope it’s not going to happen, etc.) referring to the book and your reader’s notebook.  Exaggerate your enthusiasm and insight.  Debrief. 

	Guided Practice
	· Have partnerships turn and talk about what they noticed and how they plan to talk about books with enthusiasm and insight in literary conversations.

· Name what you heard partners saying in a way that is transferable to another book.     

	Recap
	Readers, today you have learned that enthusiasm and insight are important in literary conversations.  Let’s add this work to our repertoire of strategies for becoming powerful readers.   As you read today, think about the ways in which you can share your enthusiasm and insights about the book you are reading with your partners.  Remember, you have to make wise book choices so you are reading books that you really enjoy and want to share with others.  

	Partnerships
	· Conduct individual student conferences to encourage students to make thoughtful responses to their reading and use them to begin powerful literary conversations.
· After students have been reading for a total of 25 minutes, have them record their reading on their daily reading logs.

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers discuss books in literary conversations with enthusiasm and insight.


	Session 13

	Concept
	Readers learn ways to respond to their reading with depth in literary conversations.

	Teaching Point
	Readers make allusions by making deep connections to other familiar books.


	References
	Materials

	· Edward’s Eyes, Patricia MacLachlan
· Stevie, John Steptoe
	


	Note
	· Have students bring their reader’s notebooks and a pencil to the meeting area.  

	Introduction
	Readers, yesterday we learned the importance of discussing books in literary conversations with enthusiasm and insight.  This will help build reading power.  Another way that we can improve the power of our literary conversations is to talk about more than one book at a time by making deep comparisons, or allusions, to other familiar texts.

	Demonstration
	· Explain that you are going to make a list of the books the class has read aloud together (perhaps in writing workshop) so far this year and list the main characters to help you recall earlier texts and consider comparisons that would extend their conversations about books:  

· Edward’s Eyes – Edward, Jake
· Stevie – Stevie, Robert
· (others you have read aloud)

· Add two or three other well-known titles (Charlotte’s Web) to personalize your list.  Students will have a chance to personalize their own lists.

· Demonstrate how you make an allusion to an idea from one of the other books on the list when you talk about the story Edward’s Eyes.  Make a deep comparison between how the character Robert reflects back on his life with Stevie (Stevie) when you talk about how Jake reflects back on his life with Edward (Edward’s Eyes).

	Guided Practice
	· Have students record the class books with character names in their reader’s notebooks and then add two or three other titles of books they have read that are pretty well known (popular books, books read aloud last year, favorite books from home, etc.)

· Have students imagine talking about Edward’s Eyes with their partners and plan how they might make an allusion, or deep connection, to one of the other books on their list.

· Have partnerships turn and talk about Edward’s Eyes by making an allusion to a different book on their list.

· Name what you heard partners saying in a way that is transferable to another book.     

	Recap
	Readers, today you have learned how to make allusions by making deep comparisons to other books.  This can lift the level of our literary conversations.  I want you to know that the ability to recognize references to well-known texts is important as we gain power as readers.  We understand what it means when people mention certain characters in stories.  Today as you read, you might recall another book or character that reminds you of something in your own book.  You might make an allusion to this other book in your literary conversations with your partners later.    

	Independent Practice
	· Conduct individual student conferences to encourage students to make thoughtful responses and allusions as they read. 
· After students have been reading for a total of 25 minutes, have them record their reading on their daily reading logs. 

	Partnerships
	· Have students take one or two minutes to think about the notes they took and prepare to have powerful literary conversations, which may include an allusion, a deep connection to another familiar text, with their partners.  

· Have partners discuss their stories in powerful literary conversations. 

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers make allusions by making deep connections to other familiar books.


	Session 14

	Concept
	Readers learn ways to respond to their reading with depth in literary conversations.

	Teaching Point
	Readers read aloud with power and expression.


	References
	Materials

	· Edward’s Eyes, Patricia MacLachlan
	· Chart paper for class chart:
· Tips for Reading Aloud


	Note
	· Have students bring their independent reading books to the meeting area, or prepare copies of pages from Edward’s Eyes that are appropriate for use by students to practice reading aloud in the Guided Practice section of this lesson.  

	Introduction
	Readers, we have been working really hard on improving our power as readers.  There is something else that is important to do well, and that is reading a story aloud with power and expression.  In order to read aloud really well, we have to understand the story deeply.   

	Demonstration
	· Explain that reading aloud is important when you want to share important bits of story with others.  When readers rehearse a story to read it aloud, they end up doing powerful inferring work as a reader.  We sometimes choose a section of our book and rehearse it, thinking about how to use our voice to bring out the meaning and emotions in the story.
· Explain that you are going to demonstrate how you think carefully and plan how to read a section of text aloud.  

· Read a couple of pages aloud from Edward’s Eyes and then reread the words again in a read-aloud/think-aloud format and reread certain parts with relevant emotion and thoughtfulness and pace.  To do this, you will want to look back and think about the scene that came before as it might affect the mood, remember what you know about the characters, think about why the scene is important and show it with your voice.  For example:

· Does the mood change?  Should my voice be a little low and quiet?
· Is the character nervous?  Should I slow down or raise my voice as a question?

· Is this part so important that it needs to read slowly?  With emphasis?
· Have partnerships turn and talk about what they noticed you doing as you prepared to read each part aloud.  Begin a class chart that lists the ways to read aloud with power and expression, Tips for Reading Aloud.  

	Guided Practice
	· Distribute copies of certain pages from Edward’s Eyes to the students to plan and practice how they will read them aloud.  Or you might decide to have students choose sections from their independent reading books.  
· Have partnerships read aloud sections of their text with power and enthusiasm.

· Name what you heard partners doing in a way that is transferable to another book.
· Add more ways to read with power and enthusiasm to the class chart.     

	Recap
	Readers, today you have learned ways to read aloud with power and enthusiasm.  From now on, you will want to read aloud sections from your books in your literary conversations.  One new way you might prepare to talk to your partner is to choose a very small scene in your book that you think would be interesting to read aloud, and you can rehearse it so you can read it well.  You might want to practice your by reading aloud to someone at home.  When we practice reading aloud, we need to first understand the deeper meaning.     

	Independent Practice
	· Conduct individual student conferences to encourage students practice reading a section aloud with power and expression, one that they will share with their partners. 
· After students have been reading for a total of 25 minutes, have them record their reading on their daily reading logs. 

	Partnerships
	· Have students take one or two minutes to think about the sections they want to read aloud with their partners in the broader context of sharing their stories and responses with their partners.  

· Have partners discuss their stories and include a short read aloud. 

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers read aloud with power and expression.


	Session 15

	Concept
	Readers learn ways to respond to their reading with depth in literary conversations.

	Teaching Point
	Readers reflect on their reading and make new goals for themselves as readers.


	References
	Materials

	
	· Reader’s notebooks

· Reading logs

	
	


	Note
	· Bring to the meeting area your own independent reading book with sticky notes, reading notebook, and updated reading log.  
· Have students bring their independent reading books and their reading logs to the meeting area.  

	Introduction
	Readers, when athletes keep track of their daily activities and reflect on them from time to time, they notice changes and improvements in their ability or performance.  In the same way, it is important for readers to reflect on their reading habits from time to time to notice changes and improvements in their behaviors and ability.  Today I want to teach you that powerful readers reflect on their reading and make new goals for themselves as readers.       

	Demonstration
	· Explain that there are several sources we can use to analyze our reading lives.  These include our reading logs, our reader’s notebooks, and the sticky notes inside our books. 

· Share your reading log with the class to show them how to analyze, reflect, and make new goals for yourself as a reader.  Notice some of the following aspects of your reading log:

· When reading slowed down for you and why (Maybe it was a more difficult book.  Maybe you didn’t read very much that week.)
· When you read for 30 minutes exactly for several nights in a row (Why didn’t you read on a little bit instead of stopping exactly at the required reading time?  You don’t want to be a ‘minimum’ reader.  You want to be an extraordinary reader.)

· When you read many more pages than usual (You couldn’t put the book down!)

· When you read the first book in a series and made a mental note to get the next one (You really enjoyed that book because …) 

· Record some notes in red about what you have learned about yourself as a reader in the margin of your reading log and share them with the class.  Following are some suggestions:  
· I am reading a lot of fantasy.
· If I start reading too late at night, I fall asleep before I read very much.

· I know which book I plan to read next.

· I know that there are strategies I can use to help me when a book gets more difficult.  
· Share your sticky notes and reader’s notebook with the class to show them how to analyze the growth you have made in response to your reading by comparing your earliest responses to more recent ones.  Add any new notes to the bottom of your reading log. 

	Guided Practice
	· Have students reflect on their own reading logs and find two or three things that they have learned about themselves as readers and ways they have grown.  
· Have partnerships share their observations.

· Name what you heard partners saying in a way that elicits more insights, especially insights that are transferable to another day and another book.

	Recap
	Readers, you have made some powerful observations about yourselves as readers today.  You are developing your skills to reflect on your reading and make new goals for yourselves.  When we work hard at something, we take time to reflect on how it is going and to make new plans.  You will want to continue to reflect on your reading logs and take a look at your sticky notes and reader’s notebooks, too, in order to make insightful reading plans and goals for yourselves.  Take a few minutes right now to work on your plans at your tables before you begin reading.

	Independent Practice
	· Conduct individual student conferences to reflect on their reading and make plans for themselves as readers.  

· After students have been reading for a total of 20 minutes, have them record their reading on their daily reading logs.

	Partnerships
	· Have students take one or two minutes to think about their reading plans and prepare to share them with their reading partners.  

· Have partnerships share their reflections and reading plans.

	Lesson Closure
	· Bring closure to today’s workshop by summarizing and reinforcing the focus of the day’s teaching point – readers reflect on their reading and make new goals for themselves as readers.


	Session 16

	Concept
	Readers learn ways to respond to their reading with depth in literary conversations.

	Teaching Point
	Readers celebrate their growing accomplishments as readers.


	References
	Materials

	
	· Snacks (optional)


	Note
	· Have students bring their independent reading books and their reading logs to the meeting area.  

	Introduction
	Today marks the end of our first unit of study in reading.  Today we are going to celebrate by thinking back to our favorite memories of our stories and of our growing accomplishments as readers.

	Celebration
	· Explain that one way to hold onto memories of the stories we are reading is to take a few minutes to think about what was so special that we don’t want to forget it.  We are going to think back to the whole story of Edward’s Eyes and recall something that will stick with us for a long time.  Demonstrate in this way:  I remember when Edward ... (recall one of your favorite memories from the story).
· Have students take a couple of minutes to recall something from the story that will stick with them forever.  Have them give a thumbs-up when they have something in mind.

· Ask each student to take turns sharing with the whole group by first saying, “I remember…”   
· No discussion needs to take place, and not everyone needs to share if some students are reluctant.   

· Have partnerships turn and share a favorite memory from one of the books they read during this unit of study.
· Explain that students will now have a chance to share some way in which they have gained power as readers.  Students can refer to the class charts in the room, their reading logs, their sticky notes, and the books in their bins/baggies.  Demonstrate in this way:  I have gained power as a reader because now I … (state one way that you have gained power as a reader). 
· Have students take a couple of minutes to recall some way in which they have gained power as a reader.  Have them give a thumbs-up when they are ready to share.
· Have students take turns sharing with the whole group.
· You might conclude this session with a little celebration – music and snacks – to recognize students’ accomplishments as readers.  


	Conferring Checklist:  Reading with Power

	Student Name:

                                                                                                                                                                                       

	Reads with power: 

Takes charge of reading.
	

	Reads with power: 

Makes inferences.
	

	Reads with power: 

Maintains/analyzes reading logs.
	

	Reads with power: 

Makes wise book choices.
	

	Reads with deep comprehension:
Retells stories in two ways. 
	

	Reads with deep comprehension:

Reads the text and the subtext.
	

	Reads with deep comprehension:

Imagines the scenes in a story. 
	

	Reads with deep comprehension:

Imagines in-between scenes.
	

	Reads with deep comprehension:

Makes references to earlier parts of a story.

	

	Reads with deep comprehension:

Uses various strategies when a book becomes confusing.
	

	Responds with depth to reading:
Responds with depth in writing.  
	

	Responds with depth to reading:

Talks about books with enthusiasm and insight.
	

	Responds with depth to reading:

Makes allusions.
	

	Responds with depth to reading:

Reads aloud with power and expression.
	

	Responds with depth to reading:

Reflects on reading/makes goals.
	





�


Ways to Retell a Story





Sequential Retelling


Start at the beginning.    


Include the characters and setting.


Explain the conflict in the story.


Tell the important events in order.


Tell how the conflict was resolved and how the story ended.


Suggest one possible theme of the story. 





Summary Retelling


Use this format:


Somebody… wanted… but… so… then…


Include only the important events in chronological order.


Suggest one possible theme of the story. 
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