    Reading in Book Clubs:  Historical Fiction - Grade 5
    Reading Unit 3



	Unit Title:  Reading in Book Clubs:  Historical Fiction
	Duration:  4 weeks

	Concepts:

1. Readers read complex historical fiction texts with deep comprehension in book clubs.

2. Readers interpret the important ideas in historical fiction texts.
3. Readers become more complex thinkers as they read.    

	Materials to be provided by the teacher:
1. Text sets of books and other texts set in various historical time periods (see suggestions on the following page)

2. Reader’s notebooks
3. Sticky notes


	Professional Resources:  

1. Lucy Calkins and Mary Ehrenworth,
Units of Study for Teaching Reading: A Curriculum for the Reading Workshop, Grades 3-5,  Tackling Complex Texts:  Historical Fiction in Book Clubs, Heinemann, 2010.
2. Ardith Davis Cole,  Knee to Knee, Eye to Eye, Heinemann, 2003.
3. Jennifer Serravallo & Gravity Goldberg,

Conferring with Readers:  Supporting Each Student’s Growth & Independence, Grades 3-6,
Heinemann, 2007.

4.  Franki Sibberson and Karen Szymusiak, Still Learning to Read:  Teaching Students in Grades 3-6, Stenhouse, 2003.

	Materials to be produced by the teacher: 

1. Enlarged copy of the following class charts:
· Creating a Constitution for Our Book Club
· Growing Powerful Book Club Conversations
· Making Our Way through Historical Fiction
· Thinking Deeply about Important Passages in a Book
· Thought Prompts for Generating Quick Writes
· Fact Sheet about the Holocaust (collect and list facts on a sheet for reference)
2. Individual copies of the following for each student:

· (Optional) Personal-sized class charts for students who would benefit from having their own copies

· Conferring Checklist:  Reading in Book Clubs – Historical Fiction
	Read-Aloud Texts:
1. Number the Stars, by Lois Lowry
2. Rose Blanche, by Roberto Innocenti

3. The Butterfly, by Patricia Polacco
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Please read these notes before beginning this unit as they provide integral information 
for completing this unit with success.
Unit Introduction:
This unit is for students who have previous experience reading and discussing books in book clubs.  The materials used will be text sets based on various historical time periods, or eras.  The teacher will read aloud picture books, a novel, and nonfiction texts from one time period as students, in groups of four (two partnerships grouped together), read texts from other time periods.  The unit is designed to foster independent learning.  Flexibility is an important factor in effective implementation of this unit.
Assessment:

1. Students will make self-assessments and set goals for their work in book clubs.

2. Use the Conferring Checklist:  Reading in Book Clubs – Historical Fiction throughout this unit to informally assess your students.  
Resources and Materials:
1. Use the following website to help you identify historical fiction text sets that are appropriate for the students in your class:  http://www.booksource.com/departments/grades-3-6/language-arts/series.aspx.  Listed below are suggestions for six text sets that you can use in your classroom.  Depending on the availability of texts, you might decide to substitute texts from other time periods or duplicate sets of materials so that two clubs are reading materials from the same time period.  You will want to have four copies of at least two novels and one copy of at least two picture books for each text set.  You will also want to include at least two nonfiction texts that provide information about each time period.  Keep the texts for each text set in separate baskets so that once book clubs begin, students will have all of their materials together.  You will be using texts from the Holocaust Text Set for demonstration purposes.  You will only read one novel aloud, even though the students will be reading two or three novels in their book clubs during this unit.  You might decide to have one club also read texts from the Holocaust Text Set.  In this way, you will be providing support to these club members through your demonstrations.  There are plenty of ideas to discuss in these texts, so these students will have the opportunity to discuss ideas other than the ones you present in whole-class demonstrations.     
The Holocaust Text Set (for demonstration)
Native American Text Set
Picture book:  Rose Blanche, by Roberto Innocenti  
Picture book:  Paddle to the Sea, by Holling C. Holling
Picture book:  The Butterfly, by Patricia Polacco
Picture book:  If You Lived with the Sioux Indians, by Ann McGovern
Novel:  Number the Stars, by Lois Lowry
Novel:   The Birchbark House, by Louise Erdrich
Novel:  Anne Frank:  The Diary of a Young Girl, by Anne Frank
Novel:  Walk Two Moons, by Sharon Creech
Nonfiction text:  Darkness Over Denmark by Ellen Levine
Novel:  Sign of the Beaver, by Elizabeth George Spears
Nonfiction text: Luba: The Angel of Belgen-Belsen by Michelle R. McCann
Novel:  Children of the Longhouse, by Joseph Bruchac
Revolutionary War Text Set
Civil War Text Set
Picture book:  The Young Patriot: The American Revolution as Experienced by One Boy by Jim Murphy
Picture book:  Pink and Say, by Patricia Polacco
Picture book:  Sleds on Boston Common:  A Story of from the American Revolution by Robert Andrew Parker
Picture book: Across the Lines by Carolyn Reeder 
Novel:  Mr. Revere and I by Robert Lawson
Novel:  Silent Thunder by Andrea Davis Pinkney
Novel:  My Brother Sam is Dead by James Lincoln Collier and Christopher Collier
Novel:  Hear the Wind Blow by Mary Downing Hahn
Nonfiction: How the Revolutionary War Began by Lucille Recht Penner
Nonfiction:  The Boy’s War by Jim Murphy
Nonfiction:  A More Perfect Union:  The Story of Our Constitution by Betsy and Giulio Maestro
Nonfiction:  Nurse, Soldier, Spy:  The Story of Sarah Edwards by Marissa Moss
Pioneer Text Set
Dust Bowl Text Set
Picture book: The Milkman’s Boy by Donald Hall
Picture book:  Dust for Dinner by Ann Turner
Picture book:  Yonder by Tony Johnston
Picture book:  The Dust Bowl by David Booth
Novel:  Black-eyed Susan by Jennifer Armstrong
Novel:  Out of the Dust by Karen Hesse
Novel:  Sarah, Plain and Tall by Patricia MacLauchlan
Novel:  Across Five Aprils by Irene Hunt
Nonfiction:  Pioneer Farm:  Living on a Farm in the 1880’s by Megan O’Hara
Nonfiction:  The Dust Bowl Through the Lens:  How Photography Revealed and Helped Remedy a national Disaster by Martin Sandler
Nonfiction:  A Pioneer Sampler:  The Daily Life of a Pioneer Family in 1840 by Barbara Greenwood
Nonfiction:  Children of the Dust Bowl: The True Story of the School at Weedpatch Camp by jerry Stanley
Civil Rights Text Set
Underground Railroad Set
Picture book:  Marching for Freedom: Walk Together Children and Don’t You Grow Weary by Elizabeth Partridge
Picture book:  If You Traveled on the Underground Railroad by Ellen Levine
Picture book:  Rosa Parks and the Montgomery Bus Boycott by Connie Colwell Miller
Picture book: Allen Jay and the Underground Railroad by Marlene Targ Brill 
Novel:  One Crazy Summer by Rita Williams-Garcia
Novel:  Stealing Freedom by Elisa Carbone
Novel:  The Watsons Go to Birmingham — 1963 by Christopher Paul Curtis
Novel:  Brady by Jean Fritz
Nonfiction:  A Picture Book of Martin Luther King by David Miller
Nonfiction:  Escape from Slavery: Five Journeys to Freedom by Doreen Rappaport
Nonfiction:  Linda Brown You Are Not Alone:  The Brown V. Board of Education Decision by Joyce Carol Thomas
Nonfiction:  Many Thousand Gone: African Americans from Slavery to Freedom by Virginia Hamilton
2.  Students will use sticky notes almost every day and should have easy access to them.  You might put sticky notes on your supply list or indicate in your weekly parent notes that contributions for the classroom would be appreciated.  

3.  Create permanent classroom charts by adding new strategies as you go.  If you choose to use a document camera to share the classroom charts from this unit, also create classroom anchor charts so students can refer to them later.  

Best Practice:
1.  Students will make decisions in their book clubs about the pacing of their independent reading.  It should be expected that students can read between 30 and 50 pages a day between school and home reading.  They will need to continue to keep track of the books they are reading on a reading log.  Students who finish their reading assignments each day will continue to read other books at school and at home.  Accountability occurs when reading logs and books being read are out on the table every day during reading time.  Refer to students’ reading logs every day in conferences.  Once or twice a month, encourage students to study their own reading logs in order to find patterns in their reading habits.      
2.   Comprehension improves when students talk about their books with others.  This unit provides an opportunity to join two partnerships together for the purpose of involving four students in the book club discussions.  Students will read independently and then get together in their book clubs to discuss their reading daily at first, and then every other day.  Plan to have students read about 20-30 minutes each day during independent reading time.  You might want to adjust the amount of time for reading to suit your schedule.
3.  Create permanent classroom charts by adding new strategies as you go.  If you choose to use a document camera to share the class charts from this unit, also create classroom charts so students can refer to them later.  

4.  Spend more than one day per session as needed in your classroom.  Remember that all teachers and classes are different, and you will want to make adjustments to the sessions, to the sequence of the sessions, and to the number of days you spend on a session as necessary.  

Other:
1. A special thank you goes out to all authors of professional resources cited in this unit for their insights and ideas.


Overview of Sessions – Teaching and Learning Points Aligned with the Common Core

Concept:  Readers read complex historical fiction texts with deep comprehension in book clubs.
 CCSS: RL.5.1, RL.5.2, RL.5.3, RL.5.5, RL.5.6, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d, RI.5.3
Session 1:  Readers pay attention to details about the setting.    

CCSS: RL.5.1, RL.5.2, RL.5.6, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d

Session 2:  Readers support each other in book club conversations.    

CCSS:  SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d

Session 3:  Readers keep track of story elements as they read.

CCSS:  RL.5.1, RL.5.3, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d 
Session 4:  Readers notice shifts in time in a story.     

CCSS:  RL.5.1, RL.5.3, RL.5.5, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d

Session 5:  Readers keep track of historical events as they read.     

CCSS:  RL.5.1, RL.5.3, RL.5.5, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d, RI.5.3
Session 6:  Readers learn that characters are shaped by the times in which they live.     

CCSS:  RL.5.1, RL.5.2, RL.5.3, RL.5.5, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d

Session 7:  Readers pay close attention to descriptive passages as they read.     
CCSS:  RL.5.1, RL.5.3, RL.5.5, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d

Concept: Readers interpret the important ideas in historical fiction texts.

CCSS:  RL.5.1, RL.5.2, RL.5.3, RL.5.5, RL.5.6, RL.5.9, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d

Session 8:  Readers read important passages attentively.     
CCSS:  RL.5.1, RL.5.3, RL.5.5, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d

Session 9:  Readers build important ideas from small details in a story.
CCSS:  RL.5.1, RL.5.3, RL.5.5, RL.5.6, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d

Session 10:  Readers keep important ideas in mind as they read.  

CCSS:  RL.5.1, RL.5.3, RL.5.5, RL.5.6, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d

Session 11:  Readers turn their important ideas into claims.    

CCSS:  RL.5.1, RL.5.2, RL.5.3, RL.5.5, RL.5.9, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d

Session 12:  Readers keep open minds as they read and listen to ideas from others.   

CCSS:  RL.5.1, RL.5.3, RL.5.5, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d 
Concept:  Readers become more complex thinkers as they read.    
CCSS:  RL.5.1, RL.5.2, RL.5.3, RL.5.5, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d, RI.5.3, RI.5.5, RI.5.8
 Session 13:  Readers experience a story through the perspective of secondary characters.    

CCSS:  RL.5.2, RL.5.3, RL.5.5, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d

Session 14: Readers read through the lens of power.   

CCSS:  RL.5.1, RL.5.3, RL.5.5, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d, RI.5.3
Session 15:  Readers read relevant nonfiction alongside their historical fiction texts.    
CCSS:  RL.5.3, RL.5.5, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1dRI.5.5, RI.5.8
Session 16:  Readers apply themes across texts and to real life.
CCSS:  RL.5.3, RL.5.5, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d, RI.5.8
Session 17:  Readers pay attention to the critical choices that characters make.
CCSS:  RL.5.1, RL.5.2, RL.5.3, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d
Session 18:  Readers reflect on their reading and learning.
CCSS:  RL.5.1, RL.5.2, RL.5.3, SL.5.1, SL.5.1a, SL.5.1b, SL.5.1c, SL.5.1d

	Session 1

	Concept 
	Readers read complex historical fiction texts with deep comprehension in book clubs.

	Teaching Point
	Readers pay attention to details about the setting. 


	References 
	Materials

	· Rose Blanche, by Roberto Innocenti 

	· Several picture books related to one of the time periods you have selected for your text sets – one for each group of students
· Reader’s notebooks


	Notes
	· Prior to this session, arrange for group assignments (join two partnerships together based on interests, personalities, reading levels, or other measures) to form groups of four.  You might ask students which of the time periods they are most interested in reading about and who they would feel comfortable working with in a small group.

· Collect enough text sets for the number of book clubs you plan to have.  A list of suggestions is provided in the Notes section at the beginning of this unit.  Preview one title from each text set in preparation for introductions that you will provide in Session 1.
· Prepare to talk about a time when a historical fiction text that you read swept you up and took you to another time and place.  Explain how it captured your heart and caused you to see your life and the world in a new way.
· Session 1 does not follow the typical workshop model in that, although there will be a demonstration and active involvement, there will be no independent work time.
· Have students bring their reader’s notebooks and a pencil to the meeting area.

	Introduction
	Readers, today I want to tell you about a time when I read a historical fiction book that seemed to take me away to another time and place.  (Share one of your experiences.)  There is something captivating about reading stories set in the middle of real historical events.  You feel as if you, too, lived during these times and in these places.  You learn what it was like to face threats that we hope we’ll never encounter in our lifetime.  These stories happen in war zones, in dust storms, in places that we have never lived in, but we will feel those places through these stories.  All of us already know what a setting is in a story.  It is the place where the story, or scene, happens.  But today, I want to teach you that in historical fiction, because the setting will probably be unfamiliar to us, we have to really pay attention not just to what the place looks like, but what it feels like – not just to its physical details, but also to its emotional atmosphere.                

	Demonstration
	· Explain that you want students to get that feeling of being taken away into another time and place by a book.  You will read the picture book Rose Blanche as a way to help students experience historical fiction – and what it means to pay extra attention at the beginning to details that tell what the place looks and feels like.  Students will be reading other historical fiction texts throughout the unit.   
· Explain that when we read historical fiction, we need to get ourselves ready to read. We remind ourselves that the story will be set in a time and place that is different, so we are alert to details about what the place is like.  We also expect that the story will be set in a place where trouble is brewing, so we are alert for signs that things are changing or that trouble is near. 

· Preview the blurb on the back cover and share your anticipation for reading the text.  Explain what was happening in Germany during World War II to provide some context for the story.  Show the first illustration and remind students that as you read, you will be alert to details about the setting.  Read the first page.  

· Discuss your understanding of the scene – the way things used to be and the way they are changing – as well as the trouble that is brewing.  This once quiet and peaceful place is now noisy and smelly with soldiers and tanks.  Be sure to include what the scene looked like and what it felt like.  

· Remind students that you were alert to these things as you started reading:

· What the scene looked like

· What the scene felt like

· What trouble was brewing   

	Guided Practice
	· Read aloud from Rose Blanche up to the part where Rose came upon the concentration camp.  Have students pay close attention to the details about the setting, recording their ideas in their reader’s notebooks.  

· Have students turn and talk about their ideas with a partner.

· Celebrate the depth and variety of the students’ responses.
· Read aloud to the end of the story, and explain that the camp was empty because of the liberation of the camps by Russian soldiers and the rebirth of flowers the next spring represented hope.  It can be inferred that Rose was accidentally by the Russian soldiers.         

	Recap
	So readers, we are doing things a little differently today.  I have a stack of picture books related to this book we have been reading.  I will hand out a book and convene a small group of you to read the book.  You are going to spend the whole workshop with this book and this small group.  One of you will read a few pages of the book, pausing when places are really intense.  You can then say, “Stop and jot.”  After all of you write for a few minutes, the one who called the stop and jot can resume reading aloud, and again, after a bit, pause to say, “Stop and jot.”  By that time, you will probably want to do some talking about what you are thinking, and I hope you will have been thinking about the place, the tone of the place, and the details.  Eventually, another member of the group can take a turn reading aloud.  I’m pretty sure that as you read, you will be taken to another place.  Really pay attention to the details.  Even at the very start of these stories, you should be able to feel what the place is like.     

	Conferring and Small Group Work
	· Closely observe the interactions within each group to double-check your groupings before assigning students to book clubs in Session 2. 
· Resist the temptation to become really involved in the group interactions. 

	Lesson Closure
	· Explain that when students finish a book, often the story stays with you.  You may find yourself picturing a certain scene – one image that will stay with you long after you close the book.  One way to hold onto a powerful story is to capture the most important pictures in your minds.  You can do this by pausing when you reach the ending and think for a moment about an image that stays with you.  Then you can sketch, write, and talk about why those pictures stay with you.  

· Have several students share their sketches and images with the class.    


	Session 2

	Concept 
	Readers read complex historical fiction texts with deep comprehension in book clubs.

	Teaching Point
	Readers support each other in book club conversations.


	References 
	Materials

	
	· Text set baskets for each book club
· Class chart:
· Creating a Constitution for Our Book Club
· One sheet of 11” X 18” white construction paper and markers for each group 


	Note
	· Plan to distribute text set baskets to book clubs in the Lesson Closure at the end of this Session.

	Introduction
	Readers, in this unit, we will be reading historical fiction, and we know already that these books demand readers who have active imaginations because we will need to walk in the shoes of people who live differently than we do here and now. Our reading will also require incredible amounts of brain power.  We will keep maps and timelines beside us and draw on all we know about the period of time we are reading about.  There is so much to notice and figure out in these stories that you are going to want to be share your ideas with others in a book club.  Each of you will bring something special to your club, and together, you will see more in the books than you ever would alone.  Today I want to teach you that it is important to take care of relationships within your clubs by making sure that we support each other in book club conversations.    

	Demonstration
	· Explain that you have already grouped students into clubs (based on their prior input).  Announce club assignments and the time period in history each group will study.  

· Interview students who are already in clubs of any kind about what is important about being part of a club and what are some ideas for creating clubs.  Have all students record ideas that might transfer to building club relationships in school (rules, naming the club, working together, helping each other).  

· Explain that before the clubs meet to talk, students should think about other clubs they have been part of and jot more ideas for how this year’s book club can be the best it can be. 

· Introduce the class chart, Creating a Constitution for Our Book Club, for students to use to support their conversation about working together in clubs.      

	Guided Practice
	· Have students meet with club members to talk together about ideas they have about how their club might work.
· Share the responses that you overheard from one or two club members.  

	Recap
	So readers, today you will continue to meet in your clubs and use your ideas to create a club constitution.  Refer to the class chart, Creating a Constitution for Our Book Club, to help you.  You might want to create your constitution as a series of promises to one another (We promise …).  Remember that all members need to feel that they are part of the group and each member must always feel supported by the group.  

	Conferring and Small Group Work
	· Distribute construction paper and markers to each group to record their club constitution.
· Closely observe the interactions within each group and encourage group members to really listen to each other.

	Lesson Closure
	· Explain that one goal in this unit will be for all students to listen to others and grow ideas in response to what they hear.  Strong readers let not only texts but also other people’s words get through to them.  They take in the words and ideas of others, and they think in response.  

· Have students from different clubs share their ideas for their clubs with the class.  Explain that club members will keep their club constitutions in their reading baskets and have them out during every book discussion. 
· Distribute text set baskets to each book club.  Have clubs choose and read a nonfiction text from their text set.   
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	Session 3

	Concept 
	Readers read complex historical fiction texts with deep comprehension in book clubs.

	Teaching Point
	Readers keep track of story elements as they read. 


	References 
	Materials

	· Number the Stars, by Lois Lowry
	· Text set baskets for each book club
· Reader’s notebooks
· Globes and maps near each club meeting area


	Note
	· Have students bring their reader’s notebooks and a pencil to the meeting area.

	Introduction
	Readers, often when we read historical fiction books, we begin by collecting and noting the elements of story as we encounter them in the first chapter. We might think of a mental bulletin board, and how we might tack up information about the story as we read.  We need to be alert for the “who, what, where, when, and why” of the book.  Sometimes this information comes quickly, so we have to read carefully so we can keep track of story elements as we read.

	Demonstration
	· Explain that when you begin a new story, you need to be extra alert and focused on getting the information straight.  We can’t read too quickly at the start of a new book.  When we meet a character, we tack that character up on our mental bulletin board, and then we meet another character and do the same.  Then we read on and find ourselves coming back to fill in a few details about the first character and the next one.  We learn the place in which the story was set, and that information goes up on our mental bulletin boards, too.  Later, we fill in information about that place and later about the time period.  There is so much information at the start of a book that a good deal of our reading work needs to be spent catching the important things and pinning them onto our mental bulletin board.  
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Introduce the book Number the Stars.  Read the first four paragraphs on page 1 and demonstrate how you begin tacking things up on your mental and physical bulletin board (your reader’s notebook).  Use the idea/detail framework to jot details about Annemarie in your reader’s notebook:      

· Add the word “Copenhagen” to another idea/detail chart.  Explain that when students come to the name of place, they need to write it down and underline it, as you have done.  They will add information they might know about this place next numbers listed below.  They might need to locate the place using a globe or map.    

	Guided Practice
	· Continue reading aloud through the second paragraph on page 2, asking students to record information on their own bulletin boards in their reader’s notebooks as they listen.
· Have club members turn and talk about their ideas.

· If you overhear students just reading from their notes, stop the class and remind them to compare and combine their ideas.  Then have club members turn and talk again.   
· Resume reading through the fourth paragraph on page 3 and have students take mental notes only, thinking about where in their notes where they would have recorded this new detail.  From now on, only record things that seem especially important.    

	Recap
	So readers, today you will begin reading your own historical fiction books.  Get together in your clubs, choose one of the novels, preview the books, and decide how many pages you are going to read today in 20 minutes.  You will want to set goals to complete 30 to 50 pages of reading per day.  Map out how many pages or chapters you intend to read each day.  Then read independently, keeping track of the “who, what, where, when, and why” of your book on your mental bulletin board.  Just read to your goal, but not beyond.  When you finish reading, jot some of your ideas about your story in your reader’s notebooks in preparation for your book club discussions.  Remember to complete your reading logs for your reading today.   

	Independent Practice
	· Keep students productively engaged in the task of reading and note-taking.  Confer with students about the characters and setting in their books.  

	Small Group Work
	· Set students up to talk in important ways about the characters and the settings in their historical fiction novels and channel them to create club notes about the characters and settings.
· As you observe group discussions, focus primarily on how their talk reveals what they learned from the text rather than the skills they use as they converse.  

	Lesson Closure
	· Demonstrate how you can learn from fiction by retelling small parts of the story and then pausing to say what you have learned from the section.  

· In the story, Rose Blanche, Rose tells us about her town.  
· State what you learned:  I learned that small towns in Germany sometimes had fountains and narrow streets and tall houses.  
· Have group members retell what has happened so far in their books, and then encourage them to say what they learned related to social studies or history.  

· Have students decide how many chapters they will read tonight, and keep a second book on hand with them at home and at school so that they don’t skimp on reading time.  Encourage them NOT to read past the page they decide upon.  

	Note
	· Finish reading chapter one of Number the Stars aloud before Session 4. 


	Session 4

	Concept 
	Readers read complex historical fiction texts with deep comprehension in book clubs.

	Teaching Point
	Readers notice shifts in time in a story. 


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Text set baskets for each book club
· Reader’s notebooks
· Globes and maps near each club meeting area
· One sheet of 11” X 18” white construction paper and markers for each group
· Class chart:
· Growing Powerful Book Club Conversations


	Note
	· Prior to this session, finish reading chapter one of Number the Stars aloud.

	Introduction
	Readers, yesterday we learned that so much happens in the beginning of a story, we need to be alert to the details.  As we read stories that are more and more complex, we notice that time is one of the elements in the story that can be complicated.  The story does not continually move forward.  Sometimes the story flashes back to events that have already occurred, earlier in the story or even before the story began.  As readers of complex texts, we must be alert to signals that the element of time might be changing.  Today I want to teach you that readers of adventure/survival stories notice shifts in time in a story.          

	Demonstration
	· Demonstrate how time often shifts, or jumps back and forth, as you reread the fourth and fifth paragraph on page 2 in chapter one.  Explain how you have to be alert to the way in which time starts with what is happening now and moves back in time as if the author is revealing a flashback memory of Annemarie’s from the past. 
· Introduce the idea that a story timeline can keep track of the order of events in a story.  Demonstrate how to create one for some of the events on pages 1 and 2 in chapter one. 
· Annemarie and Ellen race to the corner.
· A soldier orders them to stop.  (Annemarie had heard the word “Halte!” many times before.)

	Guided Practice
	· Read aloud the first paragraph on page 3, asking students to listen for information about how time jumps back and forth.
· Have club members turn and talk about their ideas.  Have them put into words what they are noticing about the flashback memory of Annemarie across the past three years.  
· Read aloud the last two sentences on page 5, asking students to listen for information about the shift in time.  

· Have club members turn and talk about their ideas.  
· Have students contribute events from the rest of chapter one to add to the story timeline you began in the demonstration portion of this session.  

	Recap
	So readers, today as you read, remember to tack the important story elements of the story and the information that you are learning onto your mental bulletin board.  Be extra alert to details about the characters and setting.  You will also notice that sometimes time jumps around in stories, and the author doesn’t come right out and warn you to pay attention when this happens.  One thing is very important:  You will need to get the plotline straight, so it helps to keep a timeline as you read or make a quick list of important events, in order.  When you get into your clubs, you might make a story timeline for your story – maybe one person will do this or the whole club will do this together.  

	Independent Practice
	· Confer with students about how time shifts in the books they are reading.  

	Small Group Work
	· Begin recording ideas on a class chart Growing Powerful Book Club Conversations about ways to interact in positive ways in groups.  Add ideas one or two at a time.  Recap them to work you have observed in a particular group.  
· Distribute construction paper and markers so students can create story timelines for their stories in their clubs.

	Lesson Closure
	· Explain that students should create timelines, not because you told them to, but because it is a powerful way to push their thinking.  Suggest that students ask themselves how this can help them think more deeply about their stories.  Think of charts like these as temporary tools for thinking, not as art projects or materials for display.  The work that students do on paper today will become the work they do mentally as they grow over time as readers. 

· Have club members turn and talk about how the story timelines can help them think about their stories.  
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	Session 5

	Concept 
	Readers read complex historical fiction texts with deep comprehension in book clubs.

	Teaching Point
	Readers keep track of historical events as they read.


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Text set baskets for each book club
· Reader’s notebooks
· Globes and maps near each club meeting area
· One sheet of 11” X 18” white construction paper and markers for each group
· Class chart:
· Making Our Way through Historical Fiction


	Note
	· Prior to this session, finish reading chapter two of Number the Stars aloud.

	Introduction
	Readers, history is made up of big things that happen in the world, and these big things affect the lives of all the people living at that time in some way.  As readers of historical fiction, we become even more aware that the events that we read about in history books actually happened in the lives of ordinary people like you and me.  There is the official history of the big things that happened, and then there are the small personal stories of the people who lived at that time.  What I want to teach you today is that readers keep track of historical events as they read.  In historical fiction, there are two timelines – there is a story timeline and there is a historical timeline.  The events in a character’s life and the events in history occur alongside each other.  To understand a character, it helps to think about both timelines.     

	Demonstration
	· Remind students about the story timeline you began for the story Number the Stars in Session 4.  Introduce a historical timeline for the story by creating it alongside the story timeline.  Explain that a historical timeline forms the backdrop to any historical fiction novel.  Suggest that when you read a historical fiction story, you keep track of the timelines mentally until you get confused, and then you begin jotting.  Jot the following on your historical timeline for Number the Stars:
· Three years ago, German soldiers began to occupy Copenhagen.

· Some Danish people work as the Resistance to bring harm to the Nazis however they can.

· Explain to students that the historical timeline in the story Number the Stars begins three years before the story timeline.   

	Guided Practice
	· Have club members turn and talk about the story events from chapter two and then contribute ideas to add to your story timeline.

· Have club members turn and talk about the historical events that are revealed in chapter two and then contribute ideas to add to your historical timeline.
· Emphasize that historical fiction readers think between the evolving historical context and the story plotline of the main character, noting how historical events affect characters’ values, choices, and actions and also noting that different characters have different perspectives on the same event. 
· Have one or two students bring their conversations to the larger group.         

	Recap
	So readers, today as you read, remember to pay attention to the different timelines unfolding in your stories.  During this unit, you will read several texts in a particular time period.  You will continue to add to your historical timeline as you move on to the next story, so that you come to the second and third story with deeper understanding of the significance of the historical events.  Sometimes your book does not come right out and explicitly tell you even a single historical event.  It will reveal the era when the story took place, but sometimes you won’t find the historical events that were going on at that time without asking someone or reading something outside your book.  When that happens, you can still make and think about story timelines, and eventually, when you also read nonfiction material available about the same time period, you will learn about the historical timeline.

	Independent Practice
	· Confer with students about the historical events that are occurring during the time period of their books.  

	Small Group Work
	· Refer to a class chart Making Our Way through Historical Fiction to guide the reading and discussions of historical fiction texts.  Recap these ideas to work you have observed in a particular group.  
· Distribute construction paper and markers so students can create historical timelines for their time periods in their book clubs.

	Lesson Closure
	· Have club members turn and talk about how the story timelines and historical timelines can help them think about their stories. 
· Have one or two students share their ideas with the class. 

	Note
	· Even though you are moving slowly through the story Number the Stars, students in book clubs may be close to finishing the first book in their text set.  When this happens, explain that students will choose another novel in their text set and make a plan for reading it in their book clubs.  Every club will not finish on the same day.


	Session 6

	Concept 
	Readers read complex historical fiction texts with deep comprehension in book clubs.

	Teaching Point
	Readers learn that characters are shaped by the times in which they live.  


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Text set baskets for each book club
· Reader’s notebooks
· Globes and maps near each club meeting area
· Class chart:
· Growing Powerful Book Club Conversations


	Note
	· Prior to this session, finish reading chapter three of Number the Stars aloud.

	Introduction
	Readers, as we read, we get to know the characters in our books.  They start off as names on the page, and then we get to know them by the choices they make, their background stories, the things they say and do.  Everything we learn about a character goes into our understanding of that character.  Bit by bit, we uncover more and more layers.  When reading historical fiction, we have these extra layers of information that shed light on our characters’ behaviors and motivations.  We have the history surrounding the time period and the world in which the character lives.  When we get to know the characters in our historical fiction books, we step into the period in which they live, and we try to see the world through the eyes of someone in their times.  Sometimes different characters respond differently to one event because they play different roles in the world and are shaped differently by the times.           

	Demonstration
	· Refer to page 2 when the guard shouted the word, “Halte!”  Explain that someone reading this might wonder why Annemarie was so frightened by the word spoken by a guard.  After all, guards are there to keep children safe.  But how you must read through the eyes of Annemarie and times in which she lived.  I need to see this event through her perspective.  When I do this, I realize that these aren’t friendly neighborhood guards.  They are soldiers from an enemy army who have occupied her town.   It is really important that we step outside of our own perspectives and really imagine the perspectives of the characters in our historical fiction stories.    

· One more thing … sometimes different characters will respond to the same situation differently, sometimes because of age or other circumstances.  On pages 2 and 3, we see that four characters are involved in the same incident.  Annemarie talks, Ellen seems frozen, Kirsti ignores everyone, a woman watches, and later Mrs. Rosen reacts to the incident.  There might be reasons why characters respond differently.  Maybe Ellen has more reason to be fearful than Annemarie.  Sometimes you have an idea right away, and sometimes you have to be alert to the details that are yet to come.    

	Guided Practice
	· Have club members turn and talk about the reaction of each character and how their reactions are linked to their identities and membership in various groups.
· Have one or two students bring their conversations to the larger group.       

	Recap
	So readers, when we read books about people living in times or situations that feel completely different from our own, we have to always consider what influences were shaping their lives at that time.  We have to remember what our characters are living through, what kind of world our characters live in, and the kinds of places where our characters live.  We ask, “Why would my character react that way?” and remember that a character is shaped as much by his or her history and background as we are.  When characters respond differently to one event, it is helpful for readers to ask why.  Usually when characters act differently, this reflects the fact that each of those characters plays a different role in the world and is shaped differently by the times.  

	Independent Practice
	· Confer with students about the historical period of their story and how this influences the characters’ behaviors, actions, and decisions.

	Small Group Work
	· Continue recording ideas on the class chart Growing Powerful Book Club Conversations about ways to interact in positive ways in groups.  Link these ideas to work you have observed in a particular group.  
· Remind students to include the historical perspective in their discussions.

	Lesson Closure
	· Have club members turn and talk about how the historical perspective influences the characters’ behaviors, actions, and decisions in their stories. 
· Have one or two students bring their conversations to the larger group.       


	Session 7

	Concept 
	Readers read complex historical fiction texts with deep comprehension in book clubs.

	Teaching Point
	Readers pay close attention to descriptive passages as they read.  


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Text set baskets for each book club
· Reader’s notebooks
· Globes and maps near each club meeting area
· Class chart:
· Growing Powerful Book Club Conversations


	Notes
	· Prior to this session, photocopy pages 18 and 19 together on one page for each student in your class.  

· During this session, you will reread parts of chapter three of Number the Stars aloud.

· Have students bring a pencil to the meeting area.

	Introduction
	Readers, as we read there are parts that are fast-action parts where lots of things are happening and there are other parts where the author takes the time to describe something in great detail.  Particularly in historical fiction stories, I find myself slowing down and paying close attention to these descriptive passages to help me gather details and deepen my understanding.  These parts are like the parts of mysteries that contain clues – clues to what life was like back then, to what problems the characters are going to face, to how the characters will face those problems.  When the plot slows down and becomes more descriptive, we have an opportunity to slow down as readers, to soak up details that the author probably inserted so the reader could better imagine this place.   

	Demonstration
	· Explain that you are going to reread the beginning of chapter three of Number the Stars.  Remind students that descriptive passages often contain clues that help us envision what it is like for the characters to live in the world of the story.  As you read, ask students to notice details that help us imagine what life is like for the characters.  Let’s pay attention to the tone, the feeling, of the times. Read aloud the first paragraph on page 18.  

· Project one copy of the photocopied pages on a screen.  Reread the first paragraph, underlining key words such as “always,” “every time,” “the longer way,” and “never out of sight.”  It seems as if they are aware that the danger that is always around them.  The details don’t provide much description, but they provide a feeling for life in that place.  Life goes on, but everyone is uneasy.  Fear is under the surface, but is not talked about.    

	Guided Practice
	· Distribute the photocopies and have students really notice the tiniest details about the setting and about the characters’ different reaction to it as you continue reading aloud.  Have them underline anything they see that is significant.  Read aloud through the fourth full paragraph on page 19.  
· Have students take a moment to underline or circle details that seem significant.  Have them turn and talk in their book clubs about what they noted and why.  Perhaps they indicated places where it shows that people are bracing for a long, cold winter.

· Ask book club members to discuss what they are learning about Annemarie and her parents from this part of the story.   

	Recap
	So readers, remember that when you come to a descriptive passage in your books, you and your book club members might want to reread it incredibly closely together so you can talk about it when your club meets.  Very often the characters are reacting to changes in their world, to events that are happening in that world.  If we skip the descriptive passages, we skip some of the glue that holds these stories together.  Choose a descriptive passage in your books that you are reading and then work together to mine it for new ideas when you get together in your book clubs.     

	Independent Practice
	· Confer with students about how close reading of the descriptive passages in their books help to deepen their understanding of the story.

	Small Group Work
	· Continue recording ideas on the class chart Growing Powerful Book Club Conversations about ways to interact in positive ways in groups.  Recap these ideas to work you have observed in a particular group.  
· Remind students to include descriptive passages in their discussions.

	Lesson Closure
	· Have club members turn and talk about how the descriptive passages in their books help to deepen their understanding of their stories.
· Have one or two students bring their conversations to the larger group.       


	Session 8

	Concept 
	Readers interpret the important ideas in historical fiction texts.

	Teaching Point
	Readers read important passages attentively.  


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Reader’s notebooks
· Globes and maps near each club meeting area


	Notes
	· Prior to this session, photocopy pages 23 and 24 together on one page for each student in your class.  

· Have students bring a pencil to the meeting area.

	Introduction
	Readers, yesterday we learned that historical fiction readers often slow down and read descriptive passages carefully because this helps deepen their understanding of the story.  Today I want to teach you that readers often need to take time to reflect on the significance of what they are reading.  They linger for a moment to think about what they have read and let a bigger idea begin to grow in their minds.  For each reader, there will be parts in a book that seem to be written in bold, parts that seem to be more important than others.  Often these are passages that seem to be full of meaning, and we read these important passages extra attentively.  

	Demonstration
	· Explain that you are going to read aloud from Number the Stars and then you are going to stop and jot when the text seems to be written in bold, when it seems to hold a particular significance.  Read aloud on page 22 from the break in the text through the end of the second paragraph on page 23.  

· Share your thoughts and questions about Peter and explain why you felt this part was significant. 

	Guided Practice
	· Distribute the photocopies and have students consider what seems to be written in bold print, what parts seem particularly significant, as you continue reading aloud.  Have them underline these parts.  Read aloud through the fifth paragraph on page 24.  

· Have students take a moment to underline or circle details that seem significant.  Have them stop and jot in their reader’s notebooks about what they noted and why.  Perhaps they indicated parts where Peter explains what is happening to the Jewish people.

· Ask book club members to discuss the parts they found significant and why they seem important.  What is happening?  How does this part connect with earlier ones and with the whole message of the book?
· Have student take a moment to stop and jot any new thoughts they are having about the significance of this passage.

	Recap
	So readers, remember as you read today to pause at passages that seem to have been written in bold print, parts that you think are significant to the story in some way, parts that seem to beg to you to pause and to think, and even to jot your ideas.  Later when you are in your clubs, you can share those passages and your responses to them.   

	Independent Practice
	· Confer with students about how they might read important passages attentively.

	Small Group Work
	· Remind students to discuss passages where they read important passages attentively because they felt they were particularly significant.

	Lesson Closure
	· Have club members turn and talk about passages they read extra attentively.
· Have one or two students share their ideas with the class.   


	Session 9

	Concept 
	Readers interpret the important ideas in historical fiction texts.

	Teaching Point
	Readers build important ideas from small details in a story.


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Reader’s notebooks
· Globes and maps near each club meeting area
· Class chart:
· Thinking Deeply about Important Passages in a Book


	Notes
	· Prior to this session, you should have finished reading aloud chapter 4 of Number the Stars.  You will read aloud all of chapter five swiftly and dramatically, demonstrating for students the kind of reading we do when we encounter a part that is intense and begs us to read it quickly.  
· Have students bring their reader’s notebooks and a pencil to the meeting area.

	Introduction
	Readers, the next part of Number the Stars is special, so I’m going to start our mini-lesson simply by reading aloud to you.  Sometimes we come to a place in our reading where the text is written in ways that say, “Don’t stop!  Keep reading!”  Chapter five is a chapter that is just like that.  I am going to read it all without stopping.  I am going to read it all without stopping and show you how you can build important ideas from small details in a story.  Listen carefully.  

	Demonstration
	· Read aloud chapter five, swiftly and dramatically.
· Refer to the class chart, Thinking Deeply about Important Passages in a Book.
· Explain how you really held onto the detail of how Annemarie grabbed and yanked the Star of David necklace off of Ellen.      

· Explain that this detail seems to hold a great deal of significance if you think deeply about it.  
· Explain that readers pay attention to different details in a book.  Things that seem significant to you might be different from what seems significant to others.  In a powerful book, the important ideas often hide in the details.  When we pay attention to certain details, we find ourselves building important ideas.

· Jot a few of your ideas related to how this detail helps you build an important idea in your reader’s notebook.

· When Annemarie yanked the Star of David necklace off of Ellen, she was very brave.  She understood the danger that the necklace represented.  

	Guided Practice
	· Explain that students will now have a chance to do their own thinking about the details that they felt were significant in chapter five.  
· Have students refer to the class chart and use the checklist to jot their ideas about a detail that they think seems significant and then use it to build an important idea.  The bigger the issue, the smaller you write.  This means that when you are writing about important ideas, you often find them in the smallest details or objects from the story.  The author wouldn’t put details in unless they were meaningful in some way, and you wouldn’t notice them unless something inside you was saying, “This matters!”
· When the students identify a pattern in a book, push for them to explore the significance of the pattern.  One way to do this is to teach readers to ask themselves, “What is the author teaching about this?”

· Consider some of these examples about how some details are significant of bigger ideas:

· The idea of children missing their pre-war lives seems to be lodged in something concrete and specific … the pink cupcakes.  The cupcakes represent everything they can’t have anymore.  

· The idea of Rob keeping his emotions held tightly inside in The Tiger Rising seems to be lodged in the detail of his rash.  The rash represents the emotions that Rob is trying to hold inside.   

	Recap
	So readers, whenever you notice small details in your stories that are pulling you in, it might be that they are significant in some way.  Remember that if you come to a part that feels important, you’re going to want to mark that passage and think really hard about it.  Think in terms of important ideas and small details.  Today you will spend all of your work time reading, thinking deeply, and writing about the small details and the important ideas in the books you are reading.  You will not meet in your groups today, so by tomorrow when you meet you will be bursting to share.  

	Independent Practice
	· Confer with students about how small details that seem significant can be used to build important ideas.

	Lesson Closure
	· Share a few examples of student writing in which the student used a detail from the story to represent an important idea, and explain that this is symbolic thinking.   
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	Session 10

	Concept 
	Readers interpret the important ideas in historical fiction texts.

	Teaching Point
	Readers keep important ideas in mind as they read.  


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Reader’s notebooks
· Globes and maps near each club meeting area
· Class chart:
· Thinking Deeply about Important Passages in a Book

· Sticky notes


	Notes
	· Prior to this session, you should have finished reading aloud chapter six.  

· Have students bring their reader’s notebooks and a pencil to the meeting area.

	Introduction
	Readers, yesterday we noticed how the important ideas in stories are often found in the small details.  There are important ideas hiding in our books, but to find them, we need to pause and think.  Today I want to tell you that when we continue reading, we carry our important idea forward as we read.  We read the rest of our book through the lens of the important idea – thinking about whether or not it fits as we continue reading.  

	Demonstration
	· Explain that one important idea you have about Annemarie is that she is brave.  Demonstrate how you hold that idea in mind as you reread the bottom of page 54 through the second paragraph on page 56.  Explain how Annemarie’s bravery seems to be just one example of the way in which Annemarie is forced to grow up fast during war.  This seems to be an even bigger idea than just that Annemarie is brave.
· As Mrs. Johansen and her daughters leave with Ellen to visit Mrs. Johansen’s brother by the sea, they face the scrutiny, once again, of soldiers who are trying to determine whether or not they are Jews.  Annemarie understands the situation they are all in and she can’t be a little girl anymore.  

	Guided Practice
	· Continue reading aloud all of chapter seven, and have students hold onto the idea that Annemarie is forced to grow up fast during war.  
· Have students turn and talk in their clubs about any details that build on this idea.

	Recap
	So readers, whenever you pause to grow important ideas about the books you are reading, continue reading by keeping important ideas in mind as you read.  Sometimes as you read, you find evidence that supports and even grows those ideas.  And sometimes you find evidence that suggests you are on the wrong track.  You might have to change the important idea that you are holding onto as you read.  I will give each of you one sticky note where you can write your important idea and leave it out where you and I can see it.  Then keep reading.  If your important idea changes as you read, you can write it on another sticky note to carry forward.      

	Independent Practice
	· Confer with students about the important ideas they have jotted and are carrying forward as they read. 

	Small Group Work
	· Remind students to discuss their important ideas that they carried forward with them as they read.

	Lesson Closure
	· Share a few examples of student thinking in which the students carried forward an important idea and developed it further as they read.


	Session 11

	Concept 
	Readers interpret the important ideas in historical fiction texts.

	Teaching Point
	Readers turn their important ideas into claims.  


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Reader’s notebooks
· Globes and maps near each club meeting area
· Class chart:
· Thinking Deeply about Important Passages in a Book

· Sticky notes


	Notes
	· Prior to this session, you should have finished reading aloud ?????

· Have students bring their books, their reader’s notebooks, and a pencil to the meeting area.

	Introduction
	Readers, for the past several days, we have been thinking and talking and writing about the important ideas in our books.  Sometimes, you are jotting important ideas on your sticky notes using just one or two words.  Some of your clubs are talking about growing up, and others are talking about homesickness.  But an important idea is not just one or two words.  Think of important ideas as claims, or statements, that you make based on what you’re thinking, just like the thesis of an essay.  To do this, ask yourselves, “What does this story make me think about growing up or homesickness?”  And when you use words in your claims like “kids” or “people” instead of the names of the characters in your stories, it is much more sophisticated thinking that you are doing.  You are talking about the world rather than just the story.  Today I want to teach you how to elaborate on your important ideas so that your claims can be used as a lens through which we can examine any story.  

	Demonstration
	· Explain how in the story Number the Stars, Annemarie is brave.  We can think about this idea and ask ourselves, “What does this story make me thing about bravery?”   I want to elaborate on this idea.  We talked before about how Annemarie is brave in ways that kids her age don’t have to be brave because they are not in a situation like hers.  Maybe we can say that “Sometimes kids have to grow up quickly when they are facing very difficult situations.”  
· Explain that when you use words like “kids” or “people” rather than character names, it sort of cracks open your claim, and suddenly you will more easily see how it applies to other characters and to people, like us, in the world, too.    

	Guided Practice
	· Have students reflect back onto the important idea that they have been carrying forward.  Have them ask themselves. “What does this story make me think about this important idea?”  Have students write their important ideas as claims, using word like “kids” or “people” rather than specific character names.  
· Have students turn and talk in their clubs about their claims and how they can apply to others in the world. 

	Recap
	So readers, some of us might need more time to think about and create a claim that can be used as a lens through which we can examine any story.  So before you begin reading, make sure that your important idea is really a claim, a statement of something you think, not just one word or idea.  You might have to try different ways of saying it, just like we did with our essays.  If you need help, turn to someone in your book club and work together to create your claim.  Whenever you are stating the important idea in a text, you will want to make sure that you have created a claim.  With practice, this will get easier and easier.          

	Independent Practice
	· Confer with students about how they can create claims from their important ideas. 

· Choose one club whose members have all created a claim for their story and written them on sticky notes.  You will use this club’s sticky notes to demonstrate how to create a theory chart.  

	Small Group Work
	· Demonstrate how to create a theory chart using the claims written on sticky notes from the members of one club.  Put their four sticky notes on a blank sheet of paper.  Talk about how the claims are connected and encompass all the ideas.  Then figure out an idea that is almost like a big tent of an idea because there is room for all of the ideas under it.   

· Explain that you will be around to help them do this work during their club discussions. 

	Lesson Closure
	· Share one or two examples of a big tent idea and the claims that this big tent idea connects.
· Explain that students will need to carry these ideas forward as they continue reading. 


	Session 12

	Concept 
	Readers interpret the important ideas in historical fiction texts.

	Teaching Point
	Readers keep open minds as they read and listen to ideas from others. 


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Reader’s notebooks
· Globes and maps near each club meeting area
· Class chart:
· Thinking Deeply about Important Passages in a Book

· Sticky notes


	Notes
	· Prior to this session, you should have finished reading aloud chapter seven.
· Have students bring their books, their reader’s notebooks, and a pencil to the meeting area.

	Introduction
	Readers, we have been working hard to think deeply about important ideas in the stories we are reading.  When we have a chance to talk with others about our reading, we often dig in and hold fast to our ideas.  However, an important reason to be in a conversation is to have the chance to broaden our ideas and perhaps even change our minds.  Today I want to teach you that although it is really important to care about the ideas we have created, it is also important to be open to new ideas.  You don’t want to read, or to talk, like you are determined to not let your mind budge even an inch.  One reason to talk and to read is to learn.  In a good book, as in a good conversation, you can feel your thinking growing or being changed.  Today I want to teach you that it is important to keep open minds as we read and listen to ideas from others.  

	Demonstration
	· Explain how sometimes you have one idea – a really good one – and then after talking to someone else, you find that now you have another idea, sometimes an even better one.  Maybe this new idea is a little different, or maybe it is very different.  But when read and when we listen to others, one idea leads to another if we keep an open mind.  

	Guided Practice
	· Have club members discuss a recent event (other than something that is part of reading and writing) that the whole class experienced, focusing on speaking and listening in ways that create an environment of idea sharing.  Coach into the small-group conversations to broaden club members’ ability to want to learn from others by listening and extending their ideas. 

· Share one or two examples that you overheard in one club with the rest of the class. 

	Recap
	So readers, remember that it is important to keep an open mind as you read and as you listen to ideas from others.  Let’s remember this kind of listening, this kind of talking, when we are in our clubs later today.  It is this kind of respect and interest that you will need to grow ideas together.              

	Independent Practice
	· Confer with students about keeping up their pace as they read.   

	Small Group Work
	· Have students discuss their ideas and listen to the ideas of others with an open mind.  

	Lesson Closure
	· Demonstrate how you do a quick write about Number the Stars, using the class chart Thought Prompts for Generating Quick Writes.  Have students choose a prompt and take three minutes to do their own quick writes based on their book club discussions. 
· Have students write without stopping.   



	Session 13

	Concept 
	Readers become more complex thinkers as they read.    

	Teaching Point
	Readers experience a story through the perspective of secondary characters.


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Reader’s notebooks
· Globes and maps near each club meeting area
· Class chart:
· Thinking Deeply about Important Passages in a Book

· Sticky notes


	Notes
	· Prior to this session, you should have finished reading aloud chapter 9 of Number the Stars.  
· Have students bring their books, their reader’s notebooks, and a pencil to the meeting area.

	Introduction
	Readers, we have been listening to the story Number the Stars and thinking about it from Annemarie’s perspective.  We have access to her thoughts, to her perspective.  Lots of characters are brought to life, but Lois Lowry tells the story through the point of view of one character. When reading any book, you can figure out whose perspective is especially shown if you ask, “From whose eyes do I see all the other characters?” and “Whose thoughts do I especially know?”  If you are thinking ‘Annemarie,’ you are right.  The book is written from Annemarie’s perspective.  If we want to develop a sense of what this story is really about, one way to do this is to try to be one of the other characters.  To do this, we will do a little bit of imagining. 

	Demonstration
	· Read aloud beginning with the second paragraph on page 74 through page 77.  Demonstrate how you read a bit and then infer Henrik’s inner thinking and motivations.  In this way, you are presenting Henrik’s perspective.  

· Explain that imagining this character’s perspective has brought you closer to understanding what Number the Stars is really about.  Henrik has to lie to protect the kids from knowing how dangerous life has really become.  Now it is clear that this book is also about tough choices – deciding to put even young kids in harm’s way because there is no alternative.  

	Guided Practice
	· Read aloud the first and second full paragraphs on page 79.  Emphasize the last three words in this passage.  Have students listen from the perspective of Mama and jot down what they imagine she is thinking. 

· Share the thoughts of one or two students with the class.   

	Recap
	So readers, remember that in all stories, it is natural to think and see the story from the perspective of a main character because the author usually tells us what these are straight on.  We don’t need to wonder what Annemarie is thinking because we already know her thoughts.  But we don’t always know what the other characters are thinking.  We know what they are doing, but we don’t know what they are thinking.  So we have to guess.  And when we try to guess and imagine the thoughts of a character where these aren’t explicitly stated, we see totally new angles of what this story might really be about.  As you read your own books, remember that in addition to pausing and reflecting on significant parts of the book, you might consider perspectives other than those of the main character.  If you do this, expect that your idea of what your book is really about will probably grow or change.                  

	Independent Practice
	· Confer with students about reading a part of their stories through the perspective of a secondary character.   

	Small Group Work
	· Have students discuss one part where they read through the perspective of a secondary character.

	Lesson Closure
	· Share the discussion of one club that effectively inferred the perspective of a secondary character.  


	Session 14

	Concept 
	Readers become more complex thinkers as they read.    

	Teaching Point
	Readers read through the lens of power.


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Reader’s notebooks
· Globes and maps near each club meeting area
· Class chart:
· Questions to Investigate Power in Books
· Sticky notes


	Notes
	· Prior to this session, you should have finished reading aloud the book Number the Stars.  
· Have students bring their books, their reader’s notebooks, and a pencil to the meeting area.

	Introduction
	Readers, today we finished reading Number the Stars.  When we read a book and think really hard about the messages that the book carries, the ending is always a special time.  We look back over the whole story and think about how things fit together.  One important way that we can do this is to ask ourselves, “Who has the power, what are the signs of power, and how does power shift in the story?”  

	Demonstration
	· Explain how when you first began reading the book Number the Stars, it seemed like it was the Germans who had all the power.  They had the black boots and the rifles.  They were the ones who made everyone afraid, who took everyone away, and who came in the middle of the night.  But now that you look back on the story, you can see that the resistance leaders like Peter who were organizing escape routes, fishermen who were building secret compartments in their boats, scientists who were creating drugs, and ordinary families who were guiding their friends through the dark to the boats really seem to have the power.  They were conducting a massive rescue operation.  It seems like the power shifted, and now the people had the power.  
· Explain that when students look at their books through the lens of power, this leads to all kinds of new thinking.  When we investigate who has the power, what are the signs of power, and how power changes, this helps us find huge meanings in books.  
· Refer to the class chart, Questions to Investigate Power in Books.

	Guided Practice
	· Ask students to turn and talk about one scene from Number the Stars that shows that the German soldiers had power and discuss the signs of that power in the text.
· Further explain that once we ask ourselves, “Who has the power?” we can also ask, “What is the resistance?” because where there is power, there is resistance.  People don’t just give in.  The resistance also has power, a different kind of power.  Sometimes the power in books is more invisible.  One thing you will want to remember is that power isn’t always a bad thing.    

· Ask students to turn and talk about one scene from Number the Stars that shows that the Danes had power by working together to resist the German takeover.   Discuss signs of their resistance.    
· Share the ideas of one or two students with the class.   

	Recap
	So readers, remember that it is always interesting to look at any novel through the lens of power.  The lens of power and resistance to power often helps us understand more about why characters act the way they do.  I know that as you read today, you will be asking, “Where is the power?  Where is there resistance?”  Notice, too, that the person who tells the story will have more voice.  You can read, though, like we learned the other day, trying to bring out the other voices in the story.  You have a lot to think about, and when you meet with your clubs next, which won’t be until tomorrow, you will have a lot to talk about, too.   

	Independent Practice
	· Confer with students about the element of power in their books.

	Lesson Closure
	· Explain that when students reach the end of their books, they should pause, looking back over the story they just read and discussing new ideas they have about the stories.  Perhaps characters changed and learned lessons.  Maybe the students learned lessons, too.  The conversations that club members have at the end of their books should take time.  Students should discuss their important ideas, their perspectives, and the element of power in these stories.  



	Session 15

	Concept 
	Readers become more complex thinkers as they read.    

	Teaching Point
	Readers read relevant nonfiction alongside their historical fiction texts.


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Reader’s notebooks
· Globes and maps near each club meeting area
· Photograph of King Christian X of Denmark

· Fact sheet about the Holocaust

· Sticky notes


	Notes
	· Prior to this session, you will want to collect some information for a Fact Sheet about the Holocaust that you will reference in this session. 

· You will also want to collect some nonfiction texts for your students that correspond to the time periods of their historical fiction texts.  You might locate articles, photographs, or books that you can add to each book club’s basket of historical fiction texts.  You might also write a couple of texts and put multiple copies into folders so that students can locate information they find interesting.  Invite students to add to their own text set, as well.    
· Have students bring their books, their reader’s notebooks, and a pencil to the meeting area.

	Introduction
	Readers, you know how you put sticky notes in your books, and you carry your books around, filled with all your notes?  When I am reading a historical fiction book, I also look for articles, photographs, and other nonfiction texts that relate to the time period of my book.  Readers, you can do this, too.  You can gather information from nonfiction texts that will help to deepen your understanding and spark new ideas about the events that were occurring during the time period of your books.        

	Demonstration
	· Project the photograph sheet of King Christian X of Denmark.
· Explain that the photograph shows how the king and his people felt about each other – almost like a family.  This makes you think that maybe that’s why the Danes took such good care of their Jewish brothers and sisters.  Maybe they really did think of themselves as a family, and that is why they didn’t hesitate to help each other.  Families do that.  They take care of each other.  
· Compare your observations between the two texts, Number the Stars and Rose Blanche.  Explain how you are thinking that it is sad that the people didn’t feel their Jewish brothers and sisters were part of the family in Rose Blanche’s town.  
· Explain how related nonfiction texts can help us spark new thinking about our historical fiction texts.  

	Guided Practice
	· Project the Fact Sheet about the Holocaust.
· Ask students to read over the facts and, when something sparks an interest, think about these facts through the lens of Number the Stars.   Have students turn and talk about how one of the facts sparked a connection to the story.
· Have one or two students bring their conversations to the larger group.   

	Recap
	So readers, I have collected some nonfiction texts from the time period of each of your text sets and put them into your historical fiction baskets.  Try connecting these facts with your stories to see if you can spark some new thinking.  Begin to think about the reading you have been doing as not just a series of books, but a whole reading project.  You will probably find that you can think about these nonfiction texts together with all of the stories you have been reading.  Your whole goal is to learn, to open and even change your mind.  You should be saying things like “I used to think …, but now I am realizing … .”   

	Independent Practice
	· Confer with students about how they can make connections among the historical fiction and the nonfiction texts in their time periods.  
· Guide students who might want additional information to gather it from various sources.

	Small Group Work
	· Have students discuss the connections they are making among the historical fiction and the nonfiction texts in their time periods.  Have them remember to listen to the ideas of others with an open mind that leads to journeys of thought.  

	Lesson Closure
	· Have one or two students bring their conversations to the larger group.   
· Remind students that whenever they read historical fiction texts, they will want to read nonfiction texts alongside their books to help spark new thinking about their stories. 


King Christian X of Denmark
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	Session 16

	Concept 
	Readers become more complex thinkers as they read.    

	Teaching Point
	Readers apply themes across texts and to real life.


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Reader’s notebooks
· Globes and maps near each club meeting area
· Photograph of King Christian X of Denmark

· Fact sheet about the Holocaust
· Class chart:

· Making Our Way through Historical Fiction
· Sticky notes


	Notes
	· Have students bring their books, their reader’s notebooks, and a pencil to the meeting area.

	Introduction
	Readers, we have been reading stories about people and events that lead us to thinking about important ideas.  As we move from one story to the next in our text sets, sometimes the thinking that we have done in one book helps us find ideas in the next book we read.  Today I want to teach you that many important ideas can be found across the books we read.  When an idea applies across texts and also applies to real life, some people call it a universal idea, or a theme.  This idea could be true almost any place in the world. 

	Demonstration
	· Explain how one important idea that you had about Number the Stars was that people can stand up for what is right and protect each other (or that sometimes love is stronger than hate).  
· Explain how this important idea is also a theme in Wonder.
· Refer to the class chart, Making Our Way through Historical Fiction. 

	Guided Practice
	· Have club members discuss how one of the important ideas in the book they are currently reading applies to other texts they have read before and to real life.  

· Have one or two students bring their conversations to the larger group.       

	Recap
	So readers, the themes that we find in one book often apply to other texts and to real life as well.  This means that when you want to grow ideas about a text, you can be on the lookout for ideas that already exist in the world that you can attach to your book.  As you read today, think about the themes – the universal ideas – that seem to be true across some of your books that you are reading now, but also across any book that you have read across the whole year.  In your club meetings today, you will have a lot to talk about.  

	Independent Practice
	· Confer with students about how the themes in the books they are reading apply to other texts they have read earlier and to real life.   

	Small Group Work
	· Have students discuss how the themes in the books they are reading apply to other texts they have read earlier and to real life. 

	Lesson Closure
	· Have one or two students bring their conversations to the larger group.   
· Remind students that whenever they read texts, they will want to think about ways in which the themes apply across texts and to real life.  

	Note
	· You might consider revisiting the concept of allusions from Session 13 in Unit One at this time.  It is possible to create allusions among many of the texts used in this unit.


	Session 17

	Concept 
	Readers become more complex thinkers as they read.    

	Teaching Point
	Readers pay attention to the critical choices that characters make.


	References 
	Materials

	· Number the Stars, by Lois Lowry 

	· Reader’s notebooks
· Globes and maps near each club meeting area
· Photograph of King Christian X of Denmark

· Fact sheet about the Holocaust
· Class chart:

· Making Our Way through Historical Fiction
· Sticky notes


	Notes
	· Have students bring their books, their reader’s notebooks, and a pencil to the meeting area.

	Introduction
	Readers, we have been reading books where characters are making important choices in their lives.  When characters face critical moments of choice, we need to remember that it is not just the people around that person who are affected by the choices the character makes.  We can be as well.  We can learn from characters in books just as we learn from people in our lives, and we can especially learn from the moments of choice that characters face.  Today I want to teach you that it is important to pay attention to the critical choices that characters make as we read.         

	Demonstration
	· Explain that when we study the critical choices that a character makes, we learn not just what kind of character this is.  We also get a better picture of how people living through that time might have dealt with big historical challenges.  We learn about human nature – about how humans might choose to survive tough times.  When a character’s path opens out into a crossroad, we see that he or she might choose to go either this way or that way.  These moments do more than define this one character.  In a way, they define human history.
· Refer to the decision that Mr. Johansen made in chapter five when he chose between saving his family by handing Ellen over and protecting Ellen as one of his own daughters.  By making the choice he made, we understand how, during something as horrific as the Holocaust, ordinary, everyday people managed to impact history with their choices.  Real human history is full of people who have lived the lives that we find in our books.         
· Refer to the class chart, Making Our Way through Historical Fiction. 

	Guided Practice
	· Have club members discuss one of critical choices that the characters in their books, and the people living in their assigned historical time period might have had to undergo.  Then have them discuss how this character’s choice tells something about the way in which an ordinary, everyday person might have dealt with the challenge he or she faced.     

· Have one or two students bring their conversations to the larger group.       

	Recap
	Readers, whenever we read, it is important that we pay attention to the critical choices that the characters make.  This gives us a clearer picture of history – and of human nature.  As you finish your reading today, keep in mind the choices your characters are making.  The heroism of ordinary, everyday people goes largely unreported in history textbooks.  On the other hand, historical fiction is often written on behalf of real people, like some of the characters in our book.  These stories tell us what it means to be human, what it means to make some of the most critical choices that people have had to make.      

	Independent Practice
	· Confer with students about the challenges and the critical choices that characters make in the books they are reading.

	Small Group Work
	· Have students discuss how the challenges and the critical choices give them a clearer picture of history – and of human nature.   

	Lesson Closure
	· Have each club present one character that faced a critical choice and chose heroically.  


	Session 18

	Concept
	Readers become more complex thinkers as they read.  

	Teaching Point
	Readers reflect on their reading and learning.


	References
	Materials

	
	· An assortment of materials for students to create end-of-unit projects

	
	


	Note
	· Have students sit in a circle in the meeting area today.

	Introduction
	Throughout this unit, we learned so much about the characters in the historical fiction series we were reading.  We read our stories through the perspective of different characters.  We read through the lens of power and thought about who has the power in our story.  We read nonfiction texts alongside our historical fiction so that we could understand more deeply the times in which our characters lived.  We explored the important themes in our stories.  We read how many of our characters made critical choices.  We wrote about our reading, and we talked in our clubs about our reading.  We have learned how to think in more complex ways so that now we read books differently.

Books can help us not only read differently but live differently.  When we feel afraid to do the hard thing, the right thing, we can think of ourselves as standing alongside Annemarie, and we can remember how brave she was.  We can do the right thing when we see one student making fun of another.  We can do the right thing when we are at home and someone is counting on us to make good decisions.  We can do the right thing because we can remember the critical choices made by the characters in our books.  We can choose to live our lives in better ways.  Books can inspire us to reach toward becoming the kind of person we want to become.    

So readers, today is for you.  I am going to ask you to talk with your club members about the lessons that pertain not just to your reading, but to your lives.  And then each group will have just today’s reading workshop time to find a way to take all you have been thinking and learning and share it with the rest of the class.  It might be a poster, a picture, a poem, or a play.  Be creative.  Decide together how you want to share your ideas as a way to honor what you have learned in this unit.      

	Celebration
	· Give students time to prepare, and then have them share their ideas with the whole group.  


	Conferring Checklist:  Reading in Book Clubs:  Historical Fiction

	Student Name:

                                                                                                                                                                                       

	1: Reading with deep comprehension: 

Pays attention to details of setting.
	

	2: Reading with deep comprehension: 

Supports each other in book clubs.
	

	3: Reading with deep comprehension: 

Keeps track of story elements.
	

	4: Reading with deep comprehension: 

Notices shifts in time/creates story timeline.
	

	5: Reading with deep comprehension: 

Keeps track of historical events/ creates historical timeline. 
	

	6: Reading with deep comprehension: 

Understands that characters are shaped by the times in which they live.
	

	7: Reading with deep comprehension: 

Reads descriptive passages carefully. 
	

	8: Interpreting important ideas:

Reads important passages attentively.
	

	9: Interpreting important ideas:

Builds important ideas from details. 
	

	10: Interpreting important ideas:

Keeps important ideas in mind during reading.
	

	11: Interpreting important ideas:

Turns important ideas into claims.
	

	12: Interpreting important ideas:

Listens to others with an open mind.
	

	13: Becoming complex thinkers:

Reads through the perspective of secondary characters.
	

	14: Becoming complex thinkers:

Reads through the lens of power.
	

	15: Becoming complex thinkers:

Reads relevant nonfiction texts.
	

	16: Becoming complex thinkers:

Compares themes across texts and to real life.
	

	17: Becoming complex thinkers:

Pays attention to the critical choices that characters make. 
	

	18: Becoming complex thinkers:

Reflects on own reading and learning.
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Creating a Constitution for Our Book Club


Use the following ideas to help you create a constitution for your club:





Create a name for your club


Prepare for book discussions


Write thoughtfully in your reader’s notebooks


Come to club discussions prepared


Share your ideas and listening to others


Include your feelings and reactions to the book


Respond to others 


Include everyone in the discussion


Keep focused on the book


Ask open-ended questions


Connect ideas during the discussion


Have respect for others’ ideas


Keep voices at a reasonable level


Settle differences
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Growing Powerful Book Club Conversations





Be a good listener by leaning in, making eye contact, and letting the person speaking finish his or her thought.  You can even jot notes as someone speaks, to honor his or her words.





Be aware of any member who has gone unheard.  Invite him or her into the conversation.  
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Thinking Deeply about Important Passages in a Book





What is significant about his part?  How does it fit with the whole text?





How do all the parts of the story fit together and contribute to the message of the book?





Why might the author have included these details, using these words?





What might the character be learning about life and the world?





What might I be learning about life and the world?
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Thought Prompts for Generating Quick Writes





I used to think …, 


But now I realize …





When I first read this, I thought …, 


But now, rereading it, I realize …





On the surface, this is the story of … 


But when you look deeper, it’s really about …





Some people think this is a story about … 


But I think it is really a story about …





My ideas about … are complicated.  


In a way I think …, 


But on the other hand, I also think …

















Questions to Investigate Power in Books





Who has the power?  Who is in charge?





What are some signs of this power in the text?





Does power shift in the story?  





What kinds of resistance are there?  What kind of power does the resistance have?
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